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K E Y W O R D S 

Life skills encompass a broad range of practical and essential abilities 

necessary for success in both current and future life. This study aims to 

conduct a comparative analysis of the objectives of life skills education 

curricula at the primary schools of Canada, Finland and Iran. This is a 

qualitatively comparative  reasearch using Bereday's four-stage approach. 

The strategy for selecting countries was "different social systems, similar 

educational outcomes." Data were collected through document analysis, 

using both primary sources (national curricula, upstream policy 

documents) and secondary sources (articles and books). The analysis was 

conducted using John Stuart Mill's method of agreements and differences. 

The findings revealed that life skills are emphasized in the upstream policy 

and national curricula documents of three countries, although Canada and 

Finland, unlike Iran, have aligned their goals with a global vision of lifelong 

learning. In Canada and Finland, life skills programs are directly integrated 

into the formal curriculum, whereas in Iran, they are mainly addressed 

implicitly, through integration with formal subjects or extracurricular 

activities. All three countries focus on cognitive, personal, and 

interpersonal life skills, but in Iran, there is an imbalance among these 

domains. Furthermore, there are significant gaps in Iran in terms of 

operationalizing life skills objectives in the real life of students. Therefore, 

it is recommended that Iranian educational planners focus on 

comprehensive, balanced, and practical life skills goals in the formal 

curriculum. 
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1. Introduction 
 

          A rising  are psycho-social and interpersonal competencies that help individuals make life skills

informed decisions, solve problems, think critically and creatively, communicate effectively, 

establish healthy relationships, and manage their lives in a healthy and constructive manner 

(Nagaraju, 2016). Various definitions and classifications of life skills have been provided, but 

according to the latest definition from UNICEF (2019 a), life skills include those that children and 

adolescents must acquire throughout their lives. These skills encompass digital skills, 

entrepreneurship, and core (life) skills. Core life skills, which serve as the central, linking, and 

reinforcing elements of other skills, are also referred to as 21st-century skills. These skills help 

children and adolescents become resilient and lifelong learners, capable of overcoming adversities 

in the face of various life challenges and during crises (UNICEF, 2019 a, as cited in Livingston et al 

2021). Core life skills are categorized into three groups: cognitive, social, and personal skills. 

Cognitive skills relate to "thinking" and include decision-making, creative thinking, critical thinking, 

and problem-solving (UNICEF, 2019 b). Social skills pertain to interacting and communicating with 

others, encompassing effective communication, interpersonal relationships, and empathy (Seevers,  

& Jones-Blank, 2008). Personal skills focus on self-development and self-awareness, which are the 

first steps toward understanding and accepting others (Angeles, 2012).  

              In addition to core life skills, digital and entrepreneurial skills are also emphasized. The 

International Telecommunication Union (ITU) defines digital skills as the ability to use Information 

and Communication Technology (ICT) in a way that helps individuals achieve beneficial and quality 

outcomes in their daily lives and those of others while mitigating the risks associated with the 

negative aspects of digital participation (Union, 2001). Entrepreneurial skills involve the 

knowledge, attitudes, and abilities that enable individuals to transform creative ideas into 

entrepreneurial actions, contributing to personal and social development and becoming active 

citizens. In the European Union, the objectives of life skills curricula are mostly derived from the 

European Parliament's program on acquiring competencies for lifelong learning or the 21st-century 

life skills program (OECD, 2006). Comparative analysis of curricula provides the opportunity to 

identify their strengths and weaknesses, thereby aiding educational policymakers in recognizing 

and addressing curriculum issues. Proper planning and goal-setting in life skills education can 

enhance the objectives of the elementary school curriculum, offering the opportunity to learn 

essential life skills from early childhood. This can lead to the institutionalization of these skills, 

ensuring personal and social well-being (Abbasi et al., 2022), and fostering the development of 
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students' academic and practical abilities (Akbarnejad, 2023).Therefore, life skills encompass a 

wide range of practical and essential abilities that are crucial for children's success in both their 

current and future lives. Given the rapid advancement of modern technologies and the swift 

changes in societies, today's generation needs to acquire various skills to cope with issues, 

challenges, and stressors. It is essential that these skills be taught from an early age 

(Saravanakumar & Kalaiselvi, 2019). As such, the inclusion of life skills education in the elementary 

school curriculum holds significant importance (Yildirim, 2019). Experiences from different 

countries highlight the importance of life skills education in the curriculum. Many countries have 

incorporated life skills education into their official curricula. These programs are often included 

under various course titles such as "Life Skills Education," "Civic Education," "Personal 

Development," and "Entrepreneurial Training." For instance, in Finland, life skills education is a 

formal subject in secondary education and is taught in all schools (Griffin & Care, 2015). In Canada, 

the life skills education curriculum is integrated at all educational levels under the name "Applied 

Education." Overall, the objectives of life skills curricula vary in each country, reflecting their 

specific policies and visions. For example, in Iran's national curriculum, life skills are recognized as 

one of the main areas of learning in elementary school subjects (Supreme Council of the Cultural 

Revolution, 2011). 

              Given that curriculum planning is a structured process in which content, objectives, 

methods, and educational activities are determined for students, integrating life skills education as 

a vital part of this process can be tailored to meet the educational needs and goals of society and 

students. By incorporating life skills education into the curriculum, students have a better 

opportunity to acquire these skills, leading to improved mental and social well-being (Abbasi et al., 

2022). These skills not only contribute to academic achievement (Hesari & Tafreshi, 2017; Melo, 

Nguyen & Ramón, 2020; Zanoubi, 2023) but also help students make independent decisions, cope 

with daily stresses and pressures, interact successfully with others, and understand responsibility ( 

Poursahebi, 2021). Certainly, the absence of a suitable life skills education curriculum in 

elementary school can result in a lack of ability to manage personal and social life both now and in 

the future (Karimzadeh et. al 2019). 

               Research on life skills education for children and adolescents indicates that the goal-setting 

and implementation of life skills programs face several gaps. These include insufficient attention to 

all essential skills such as thinking, creativity, decision-making, and metacognition, as well as 

neglect of contemporary needs (Prasetyo et al., 2021). Furthermore, systematic reviews reveal 

significant differences between life skills programs in developed and developing countries 
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(Nasheeda et al., 2018). Systematic reviews of life skills education show that most programs focus 

on emotional skills in the early years of primary education, with a shift toward social and cultural 

skills as students advance into adolescence (Kirchhoff & Keller, 2021). Additionally, education in 

these skills contributes to the development of self-regulation and improved health among children 

and adolescents (Kirchhoff & Keller, 2021), enhancement of personal and social skills, and 

increased ability to cope with problems such as addiction and reduction of risky behaviors, 

reduction of violence and increased self-control (Lee et al., 2022), and promotion of healthy 

behaviors (Velasco et al., 2021) among students. 

             Research conducted in Iran indicates that some scholars have focused on designing and 

presenting curriculum models for life skills in primary education (Azizi Farsan et al., 2022; Jabbari 

Zahirabadi et al., 2022; Ghabakhlou, et al, 2021; Karimzadeh, et al., 2019;  Sadr & Adibmanesh, 

2021), presenting models for managing the implementation of life skills education (Jabbari 

Zahirabadi, et al., 2022), and defining the characteristics of life skills-based curricula (Abbasi et al., 

2022). They have emphasized integrating these programs into the national curriculum. Numerous 

studies have also analyzed the content of textbooks from the perspective of life skills education 

(Asadollahi et al., 2016;Karimi, 2024; Saffarieh & Rezaei, 2020) and the impact of life skills 

education on social skills (Sabzmanesh et al., 2018), mental health (Rahbarinejad, 2018), motivation 

and academic achievement (Radmanesh & SaadiPour, 2017), social adequacy (Mahmodi et al. 

2016), academic self-efficacy (Bandak et al., 2015), and social adjustment (Sobhi Gharamaleki et al, 

2016). Their findings demonstrate the effectiveness of life skills education across various aspects. 

Additionally, some studies have shown that as students advance to higher educational levels, their 

life skills do not change, highlighting the need for planning and needs assessment in this area 

(Javadi Pour et al., 2014). Shafaei (2019), by examining the gaps in the field of life skills education 

for students, demonstrated that the average growth of life skills in areas such as problem-solving, 

decision-making, communication, global citizenship, participation and collaboration, and 

technology is below the average level. Similarly, Karimi (2013) reported that students lack 

decision-making, problem-solving, critical thinking, interpersonal relationships, and creative 

thinking skills. Additionally, Rashidi and Javdan (2022) and Tork Ladani et al. (2008) found that 

primary school students face many emotional and behavioral problems, which often lead to verbal 

and physical aggression, ineffective communication with peers, and failure to acquire other social 

skills. Teachers have also reported that the status of life skills among primary school students is 

inadequate (Adibmansh, 2021).  
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           In addition to the issues and gaps mentioned in previous research, the rapid changes in 

societies today have made it increasingly essential for students to acquire various life skills. In Iran, 

there are approximately 9 million primary school students at a critical age for learning, practicing, 

and deepening the skills needed for their current and future lives, making research and planning in 

this area imperative. As emphasized by UNICEF (2019 a), besides life skills education, it is crucial 

for schools to determine which skills should be developed and promoted in primary education and 

what objectives should be pursued for the next generation concerning these skills. The experiences 

of successful and progressive countries in this field will undoubtedly be insightful and effective. 

Therefore, this study aims to conduct a comparative examination of the life skills education 

curriculum objectives in three countries: Canada, Finland, and Iran. It seeks to answer the question 

of what differences and similarities exist in the life skills curriculum objectives among these three 

selected countries, and what insights or lessons can be drawn for Iran. 

 

2. Research Method 

 

This study is a qualitativecomparative research conducted using the Brody's method in four stages: 

description, interpretation, juxtaposition, and comparison. The selection of countries was based on 

the strategy of "different social systems, similar educational outcomes." Data collection was carried 

out through document analysis by reviewing primary sources (upstream documents of selected 

Ccountries) and secondary sources (including books and articles from national and international 

scientific databases such as Google Scholar , ERIC, ScienceDirect, and IranDoc). To ensure the 

validity of the data, the researcher employed self-checking capabilities (verifying raw data during 

collection and analysis). For the final analysis, the method of agreement or disagreement as 

proposed by John Stuart Mill was used. The presentation of findings was based on the four-stage 

Bereday's method and utilized MAXQDA software. 

 

3. Findings 
       

Description and Interpretation 

 Canada 

In Canada, the responsibility for teaching life skills primarily falls to the Ministry of Education of 

each province, which is responsible for setting objectives, planning, and implementing them for the 

schools under its jurisdiction. However, the overall framework for education is outlined and 

announced by the Council of Ministers of Education, Canada. This council, in its program titled 
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"Learn Canada 2020," has specified the general framework for education, with the main vision 

being to ensure that all Canadian students achieve high-quality lifelong learning (CMEC, 2015). 

Under this framework, the life skills program across Canada since 2014 includes responsibility, 

adaptability and flexibility, analytical skills, personal and character development, citizenship and 

civic skills, collaboration and teamwork, communication, creativity and innovation, critical thinking, 

cultural awareness, decision-making, entrepreneurship, entrepreneurial mindset, environmental 

responsibility, ethics, financial literacy, global perspective, information literacy, interpersonal and 

social skills, leadership, lifelong learning, personal organization, management, problem-solving, 

risk-taking, self-awareness, self-confidence, technological and digital skills, health, resilience, and 

more (Phillips, 2014). According to the recommendations of the Council of Ministers of Education, 

Canada (CMEC, 2015), the life skills that are addressed across the provinces are categorized into the 

following six groups: 

 

Critical Thinking and Problem-Solving Skills: 

● Solving meaningful real-world and complex problems 

● Designing and managing projects 

● Taking specific steps to address issues 

● Analyzing and interpreting information for informed decision-making 

● Participating in problem-solving 

● Applying learned knowledge in real situations 

Innovation, Creativity, and Entrepreneurship Skills: 

● Proposing innovative ideas or products 

● Taking risks in thinking and engaging in new activities 

● Exploring through new research 

● Offering new ideas for community problems 

Learning to Learn, Self-Awareness, and Self-Directed Learning Skills: 

● Metacognitive skills 

● Self-regulation and self-management in various aspects of life 

● Emotional, social, and psychological self-awareness 

● Adapting to changes and flexibility 

● Understanding one's own and others' emotions and feelings 

● Overcoming challenges to achieve goals 
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Collaboration Skills: 

● Team participation 

● Building positive relationships with others 

● Learning ways to collaborate and learn from others 

● Contributing to the creation of knowledge, concepts, and content 

● Taking on different roles within a group 

● Networking with various groups 

● Respecting diverse viewpoints 

Communication Skills: 

● Effective communication in various contexts, both written and oral 

● Asking effective questions to gain necessary knowledge 

● Communicating through different media 

● Choosing appropriate digital tools to achieve goals 

● Listening to others' perspectives 

● Gaining knowledge about different languages 

● Hearing others' opinions to present ideas 

Global Citizenship Skills: 

● Participating in local and global communities 

● Social responsibility 

● Ethical behavior and adherence to culture 

● Learning from diverse individuals 

● Safe and responsible interaction 

● Responsibility towards the environment and other living being 

 

Accordingly, each province in Canada strengthens life skills within its curriculum to achieve the 

vision of lifelong learning. The life skills program in Canada is considered one of the key features of 

the curriculum alongside foundational literacy and numeracy (British Columbia Ministry of 

Education, 2013). The goal is for students to achieve deep and lifelong learning by acquiring a set of 

thinking, personal, social, and communication skills. Given Canada's multicultural nature, one of the 

core life skills addressed as a common and unified subject across all provinces is the issue of 

equality, educational justice, and support for cultural diversity and differences (Peterson-Badali  et 

al., 2023). The main objectives of life skills education are to achieve excellence, establish justice, 

promote well-being, enhance public trust, and cultivate active citizens for successful living in a 
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technology-driven and changing world (Ontario Ministry of Education, 2015; Ontario Institute for 

Studies in Education, 2014). The output of MAXQDA for the objectives of life skills education in 

Canada's curriculum is presented in Figure 1. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Objectives of the Life Skills Education Curriculum in Canada 

 

Finland 

According to the Finnish National Curriculum for Primary Education (1998), the goal of life skills 

education is "to support the growth of students as morally committed individuals responsible for 

societal issues, and to acquire the knowledge and skills necessary for life" (Ministry of Education, 

Finland, 2015). In other words, the objectives of the Ministry of Education explicitly emphasize the 

promotion of lifelong learning, holistic development, and the enhancement of students' skills for 

sustainable living (Ministry of Primary Education Finland, 2020). In line with this goal, it is 

emphasized that "life skills education in primary education should be provided according to the age 

and abilities of the students and aimed at their holistic growth and development" (Finnish National 

Board of Education, 2016: 9). Therefore, the objectives of the Finnish curriculum, like other 

European countries, have been influenced by the decisions of the European Council (OECD, 2002 ; 
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2006) regarding key competencies for lifelong learning (Søby, 2015: 64) and are presented in the 

reformed national curriculum of this country (from 2014 to 2017) as seven key competencies in the 

national curriculum for primary education as its central core. These are: 

 

 Thinking and Learning to Learn Skills 

 Skills Related to Cultural Literacy, Interaction, and Self-Expression 

 Skills for Self-Care, Safety, and Daily Life 

 Multiliteracy Skills 

 Digital Skills 

 Entrepreneurial and Business Skills 

 Skills for Participation and Responsibility in Building a Sustainable Future (Ministry of 

Education, Finland, 2015). 

In all these skills, transversal competencies are also emphasized, which include knowledge, skills, 

values, and attitudes, as well as the ability to apply them in various contexts (Ministry of Education, 

Finland, 2015). These skills are integrated into all primary education curricula to bridge the 

necessary and acquired knowledge and skills (Federick, 2020; Halinen, 2018). Moreover, the general 

and more specific objectives of these skills are tailored to each grade level in the national 

curriculum distribution (Ministry of Primary Education Finland, 2020). 
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Figure 2: Key Life Skills in the Finnish Primary Education Curriculum 
                               Source: Ministry of Education, Finland, 2016 

 

As shown in the figure above, the Finnish curriculum places significant emphasis on life skills. The 

teaching of cognitive skills, or "learning to learn," is considered foundational for goal-oriented and 

lifelong learning. These skills include thinking, planning, analysis, decision-making, as well as 

critical thinking and the ability to use technology effectively, as mentioned in the curriculum 

(Ministry of Education, Finland, 2016: 16). Personal life skills, the second emphasized area, are 

aimed at the personal development of students, including self-awareness, positive self-concept, self-

efficacy, self-esteem, and more (Ministry of Education, Finland, 2016). Additionally, interpersonal 

life skills, covering the importance of human relationships, teamwork, adherence to rules, 

negotiation skills, problem-solving, conflict resolution, and similar aspects, are also included in the 

curriculum (Ministry of Education, Finland, 2016). Life skills are also emphasized in the context of 

religion and ethics (Ministry of Education, Finland, 2016: 333). The goal of addressing this area of 

skills is to foster critical thinking, build and evaluate personal identity, shape attitudes toward life, 

develop a worldview, cultivate global citizenship, self-appreciation, and more (Burg, 2018; Tan, 

2018). Therefore, life skills in the revised Finnish curriculum (which spanned from 2014 to 2017) 

have been seriously considered to ensure the well-being and enjoyment of students in learning 

(Finnish National Board of Education, 2016: 14-15). According to Nyberg (2019), this is the 
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foundation of Finland's curriculum to ensure the growth and individuality of children, their well-

being, and their flourishing in various aspects. The ultimate goal of the Finnish curriculum reforms 

is to increase motivation and deeply embed the necessary life skills for sustainable living, equipping 

students to live in today's complex and rapidly changing world, and to face future challenges 

(Halinen, 2018). The output of MAXQDA for the objectives of life skills education in Finland's 

curriculum is presented in Figure 3. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3: Objectives of the Life Skills Education Curriculum in Finland 

 

               Iran 

 

In Iran, life skills education is emphasized as one of the main learning areas in the National 

Curriculum under the title of "Etiquette and Life Skills" and "Family Foundation" (Ministry of 

Education, Iran, 2012). The primary goal of this learning area is to achieve various levels of desirable 

living through education related to etiquette, life skills, and family as an opportunity to apply 

learned skills in real-life situations, considering individual differences and environmental 

conditions. It aims to prepare individuals for a conscious and responsible entry into family and 
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social life (Ministry of Education, Iran, 2012). These skills are addressed in four domains: 

communication with oneself, God, others, and creation. The aim is to integrate learning and 

organize human relationships, extending them to new situations. According to this document, life 

skills education is considered in the following learning areas: 

          Skills related to etiquette and family foundation:These include social etiquette, livelihood 

etiquette, time management, family roles and responsibilities, preparation for starting a family and 

parental roles, emotional regulation and emotional education, leisure management, self-awareness, 

academic and study skills; virtual life etiquette, identity formation, effective communication, 

environmental care, crisis and risk management, teamwork skills, and non-military defense and 

readiness skills. These skills should be developed through opportunities such as scientific and 

cultural camps, simulation of reference situations, and attention to individual and indirect teaching 

methods (Ministry of Education, Iran, 2012: 39). 

         Skills related to work and technology:These include practical life skills, technology-related 

competencies, healthy online living, and career preparation. In grades one to three, these skills are 

integrated with subject content, while in later grades, they are addressed through projects (Ministry 

of Education, Iran, 2012: 29). 

          Social and economic skills:These encompass skills in group activities, human relations 

development, tolerance, consensus, empathy, peacefulness, altruism, respecting rights, and fulfilling 

duties, as well as economic skills such as economic literacy, cost-effectiveness, trade, production, 

distribution, consumption, and contentment (Ministry of Education, Iran, 2012: 31). 

          Skills related to language, culture, and art: In the language domain, these skills include the 

ability to influence others' thoughts and behaviors, create understanding in social relationships, 

familiarize oneself with cultural background, preserve local and ethnic customs, develop a sense of 

belonging and national identity, express personal opinions, receive ideas and thoughts, and 

articulate imagination and creativity. In the cultural and artistic domain, skills include creativity, 

aesthetics, appreciation of beauty, coping with problems, understanding events and phenomena 

with an emotional focus, expressing emotions and ideas, and employing the senses in various 

artistic forms. These skills are considered as part of the broader curriculum through indirect and 

direct activities (Ministry of Education, Iran,: 27). 

         Health-related skills: These encompass physical and mental health, including responsibility 

for personal health, motor skills and physical fitness, healthy recreation, principles of proper 

nutrition, safety and prevention of personal and collective injuries, biological skills, personal and 

public hygiene, care for physical and mental health, puberty hygiene, and overall wellness (Ministry 
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of Education, Iran,, 2012: 28) . Scientific skills:These include process-oriented scientific skills such 

as observation, data collection, measurement, interpretation of findings, hypothesis and modeling, 

prediction, research design, and communication; critical thinking skills, self-directed learning, and 

analysis of daily life issues, among others (Ministry of Education, Iran, 2012: 35). 

           The mentioned skills are considered as integrated and implicit learning areas within the 

primary school curricula but are not included as separate subjects in the official curriculum 

(Rahbarinejad, 2018: 91). Moreover, life skills education is also addressed in the Fundamental 

Transformation Document of Education under eight domains titled "Educational and Pedagogical 

Domains," which detail the general goals of education in terms of religious and moral aspects, 

scientific and technological advancements, cultural and artistic values, aesthetic appreciation, social 

and political engagement, biological and physical development, and economic and professional 

skills (Supreme Council of the Cultural Revolution, 2011). This underscores the special attention 

given to the development and enhancement of life skills in primary education in Iran. To 

summarize, some of these goals have been extracted using MaxQDA software and are presented in 

the following figure: 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4: Objectives of the Life Skills Education Curriculum in Iran 
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Interpretation 

Canada 

Life skills education in Canada began in the 1970s when attention shifted towards holistic 

development beyond academic education (Government of Canada, 2020). In the 1980s and 1990s, 

life skills education was incorporated into the formal education system and became an integral part 

of the curriculum across all provinces. Various factors, including historical background, 

immigration, and racial diversity, have contributed to Canada being a "multicultural society" 

(Brosseau & Dewing, 2018). This multicultural aspect has influenced both sociological and 

ideological perspectives, as well as policy-making decisions at the federal, provincial, and regional 

levels. Multicultural life skills education and citizenship training are emphasized in the country's 

educational policies as a reflection of its sociological reality. In the meeting of the Council for 

Ministers of Education Canada (2018), the primary goal of the life skills education program was 

communicated to all provinces to support the existing cultural diversity and to achieve justice, 

welfare, public trust, and the development of active citizens in a growing society. As a result, most 

Canadian provinces incorporated life skills education into their curricula by 2010 under the banner 

of life skills and health education. Objectives such as enhancing decision-making skills, problem-

solving, and empathy (Ontario Ministry of Education, 2019), stress management and safety skills 

(British Columbia Ministry of Education, 2022), development of critical thinking and self-

management (Alberta Ministry of Education, 2021), increasing self-awareness and emotional 

regulation (Saskatchewan Ministry of Education, 2020), and self-regulation and responsibility 

(Nova Scotia Department of Education and Early Childhood Development, 2021) are specifically 

pursued in each province’s program. At the heart of Canada’s life skills education curriculum is a 

focus on personal growth and development (Butterwick & Benjamin, 2006), aiming to not only 

equip students with life skills in a multicultural society (James, 2011) but also to provide them with 

the skills necessary for employability. 

 

Finland 

Life skills education has a long history in Finland. It was systematically introduced into schools in 

the early 1980s, when the Finnish Ministry of Education revised its inefficient educational system 

and undertook a curriculum overhaul for primary education (Hautamäki et al., 2002). In this 

revision, life skills were recognized as a crucial and fundamental component of the curriculum and 
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were regularly incorporated across all grades from first to sixth (Sahlberg, 2011). Finnish laws and 

policies support the role of the education system in strengthening and developing the country’s 

economy and society, and they emphasize the development of life skills education in line with these 

policies. This commitment was demonstrated when, in 2014 and 2015, the Finnish Ministry of 

Education, in collaboration with the Organisation for Economic Co-operation and Development 

(OECD), implemented the "Defining and Selecting Competencies" project. The results, which led to 

the identification of "key competencies for a successful life and a good society," were integrated into 

their educational programs, enhancing the quality of life skills education in their educational 

system. In the Finnish curriculum, these skills are categorized into four main areas: 

 

 Thinking Skills: Critical thinking, creativity, and learning to learn. 

 Business Skills: Inquiry skills, problem-solving, communication, and collaboration. 

 Communication Skills: Information literacy, media literacy, and technology skills. 

 Global Participation Skills: Local and global citizenship, cultural awareness, and social  

 

           Additionally, Finland, like other European countries, has been influenced by the Key 

Competencies for Lifelong Learning framework (Søby, 2015). In response to societal needs, Finland 

has developed and implemented various extensive and targeted programs for life skills education. 

These include: 

 

● Emotional and Social Skills (SEL): Aimed at developing self-awareness, self-regulation, social 

awareness, communication skills, and responsible decision-making, in collaboration with the 

CASEL organization (Finnish Creative Education Council). 

● Entrepreneurship and Social Entrepreneurship Education: Aligned with the EU's Intercampus 

project since 2016, this initiative focuses on developing entrepreneurial competencies such as 

opportunity recognition, creativity, foresight, idea evaluation, self-awareness and self-efficacy, 

financial and economic literacy, initiative, planning and management, and experiential learning 

(Opetushallitus, 2016). This program is designed to foster entrepreneurial skills, creativity, and 

innovation in students to prepare them for the labor market (Seikkula-Leino et al., 2021). 

 

           Among the reasons for the development of life skills education programs in Finland are the 

enhancement of individual and social competencies, better preparedness for life, prevention of 

social harm, and the promotion of mental health and well-being. These objectives are emphasized 
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in the Finnish National Curriculum Framework. Additionally, political and legislative support has 

been such that it has heavily involved parents, local communities, and teachers. Despite the 

establishment of a general framework for life skills education, there has been a strong emphasis on 

flexibility and personalization of programs to meet students' needs. This approach ensures that the 

educational system can address the challenges posed by rapid societal changes and foster lifelong 

learning, comprehensive growth, and the improvement of skills for sustainable living (Halinen, 

2018). 

 

Iran 

In Iran, according to the ultimate goals of the education system of the Islamic Republic, which were 

approved by the Supreme Council of the Revolution in 1998, attention to life skills education was 

emphasized. With the approval of the Fundamental Transformation Document of Education in Iran in 

2011 (1390 AH), the importance of education and training across eight areas religious, worshipful, and 

ethical; social and political; biological and physical; aesthetic and artistic; economic and professional; and 

scientific and technological was highlighted (Supreme Council of the Cultural Revolution, 2011). 

Ministry of Education Iran (2012) specifically addresses life skills education in primary education 

under the domains of education and learning. This process indicates the significance of life skills 

education from the perspective of the Iranian political and educational system. In the formal 

education system, life skills education objectives are integrated with other subjects, but it has not 

been directly addressed (Rahbarinejad, 2018). Therefore, these programs are often informally 

addressed through extracurricular activities or are implemented in the form of broad national or 

regional plans based on specific conditions. For example, the "Boom" plan (Special School Program) 

is one such initiative that emphasizes skills-based education and the expansion of developmental 

activities according to students' needs and interests. It was introduced in 2015 by the Supreme 

Council of Education, requiring schools to allocate 50 to 100 hours annually to project-based 

learning and skills education tailored to local and regional needs (Educational Research and 

Planning Organization, 2018). Additionally, the "Healthy Child/Adolescent and Prevention of Risk 

Behaviors" plan provides skill-building in five categories: personal skills, effective coping skills, 

social skills, and risk awareness, with the goal of developing self-care skills across different 

educational levels. According to the plan's guidelines, these skills are taught through peer 

education, integrative activities, promotional efforts, and supplementary curriculum (Ministry of 

Education, Iran, 2023). Another example is the "Digital Literacy" program, which was established 

to promote effective use of digital space for success in personal, educational, and professional life. It 



Goals of Life Skills Curriculum in Primary Education …. 
 

  

3528   Iranian Journal of Comparative Education, 8(2), 3513-3539 

 

aims to enhance programming skills and digital competencies among primary school students 

(Ministry of Education, Iran, 2023). However, research indicates that despite the impact of political 

and social changes, knowledge growth, rapid technological developments, and emerging new needs 

for students in today’s evolving society (Karimzadeh et al, 2019), these programs have not been 

significantly emphasized or successful in practice (Owhadi & Mazāheri, 2019). 

 

Comparison 

          In this stage, the curriculum goals for life skills education in the educational systems of the three 

selected countries are aligned and classified based on the data collected from Stages One and Two. 

 

Table 1: Comparison of Life Skills Education Objectives in the Curricula of Selected Countries 

Canada Finland Iran  

 The objectives of life skills 

education established by the 

Council of Ministers of 

Education in Canada focus on 

developing lifelong learning 

skills through the Learn Canada 

2020 program. 

 

The setting of life skills education 

objectives in Finland's elementary 

school national curriculum aims to 

equip students with the skills 

necessary for lifelong learning. 

 

Setting goals for life skills 

education in accordance with the 

Fundamental Transformation 

Document across eight main 

domains; Including life skills 

education in the national 

curriculum of the country as one 

of the eleven key learning areas 

under the title "Etiquette and Life 

Skills and Foundations of the 

Family." 

 

Objectives of Life 

Skills Education 

in National 

Documents of 

Each Country 

 

According to Canada's lifelong 

learning vision document, life 

skills across all provinces 

include: critical thinking and 

problem-solving skills; 

innovation, creativity, and 

entrepreneurial skills; learning-

to-learn, self-awareness, and 

self-directed learning; 

collaboration skills; 

communication skills; and global 

citizenship skills. 

The core life skills for social 

cohesion in all provinces 

emphasize equality, educational 

justice, and support for cultural 

diversity. 

 

Life skills encompass three 

dimensions: knowledge, skills, 

values, and attitudes. 

Key lifelong learning competencies 

include thinking and learning to 

learn; cultural literacy, interaction, 

and self-expression; self-care, 

safety, and daily life skills; 

multiliteracies; digital literacy; 

business and entrepreneurial skills; 

and participation and responsibility 

for building a sustainable future. 

The life skills curriculum is 

organized into three main 

categories: cognitive, personal, and 

interpersonal skills. 

In the context of religion and ethics, 

life skills involve fostering critical 

thinking and evaluating personal 

identity. 

Considering skills across four 

domains related to oneself, God, 

creation, and the universe; 

Teaching manners and life skills 

to develop students' self-

management competencies for 

handling daily life tasks;  Skills 

for entering the labor market, 

social and cultural skills, 

creativity, strengthening religious 

and ethical values, skills related 

to mental health care, digital 

literacy, as well as critical 

thinking, soft skills, and 

entrepreneurship;  Achieving 

levels of a virtuous life through 

education related to manners, life 

skills, and family. 

 

 

General and 

specific objectives 

of life skills 

education 

mentioned in the 

documents and 

curricula of each 

country 
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Considering life skills education 

as one of the key elements of the 

curriculum, on par with 

foundational literacies and 

mathematics, in both the official 

and extracurricular curricula of 

most provinces 

Incorporating life skills education 

comprehensively in the core 

curriculum of Finland, including 

general and specific objectives 

suited to each elementary grade and 

distributing them across various 

subjects 

Incorporating life skills education 

objectives both in the content of 

textbooks and in informal and 

extracurricular programs, such as 

implementing various life skills-

related initiatives 

The Role of 

Objectives in 

Official and 

Unofficial 

Curricula 

 

 

            With the above table, the classification and juxtaposition of life skills education objectives 

were carried out from three perspectives:   

 

o Determining the objectives of life skills education at the level of each country's documents. 

o Examining the general and specific objectives of life skills education mentioned in the documents 

and curricula of each country. 

o Finally, the placement of these objectives within the official curriculum, textbooks, and informal 

programs was assessed. 

 

Comparison  

In this stage, the life skills education objectives from the curricula of the three selected countries are 

compared, and their differences and similarities are outlined in the following tables. 

 

Table 2: Comparison of Life Skills Education Objectives at the National Document Level for Selected 

Countries 

Criteria for Comparison Iran Finland Canada 

Determining Life Skills Education Goals According to Global 
Documents 
 

- * * 

Considering Life Skills in the Higher-Level Documents of Each 
Country 

* * * 

Considering Life Skills in the National Curriculum Objectives * * * 

Distribution of Life Skills Education Objectives According to 
Educational Levels and Official Curriculum 

- * * 

Pursuing Life Skills Program Objectives Through 
Informal/Curricular Activities 

* * * 

 

          As shown in the table, all three selected countries have addressed life skills education in their 

higher-level documents and national curriculum documents. However, unlike Finland and Canada, 
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which have formally integrated life skills education into the primary education curriculum, in Iran, 

life skills education is presented as one of the learning areas and is covered implicitly and indirectly 

within various subjects in textbooks. It is more prominently addressed through short-term projects 

within informal or extracurricular curriculum activities. 

 

Table 3: Comparison of Life Skills Education Objectives in Selected Countries 
Objectives  Dimensions  Iran Finland Canada 
Objectives of Life 
Skills Education in 
Various 
Dimensions 

Knowledge Dimension of Life Skills * * * 

Attitudinal Dimension of Life Skills * * * 

Practical Dimension of Life Skills - * * 

Cognitive Skills 
 

 Problem-solving and critical thinking skills - * * 
  Planning skills - * * 

Analytical skills - * * 
Decision-making skills - * * 
Critical Thinking and problem-solving * * * 

Personal Skills 
  

Self-awareness skills * * * 
Positive self-Concept skills - * * 
Self-Efficacy and Self-Esteem skills - * * 
 Responsibility Skills * * * 
Self-Control and self-Regulation Skills - * * 

Interpersonal Skills 
 

Effective Communication skills * * * 

Collaboration, Teamwork, and Group work 
Skills 

* * * 

Negotiation Skills * * * 

Conflict Resolution Skills - * - 

Accountability Skills * * * 

Adaptability and Flexibility - - * 
Civic Competence  and Citizenship Skills * * * 

  Key Skills Learning to learn / Self-Directed learning - * * 
Cultural literacy, Interaction, and Self-
Expression 

- * * 

Self-Care, Safety, and Life Skills * * * 
Multiliteracy Skills - * - 
Digital Literacy and Technological Skills - * * 
Innovation, Creativity, and Entrepreneurial 
Skills 

* * * 

Participation and Responsibility for 
Sustainable and Future Challenges 

- * * 

Global Citizenship 
Skills 

 Community Engagement * * * 
Global community ommunity Engagement - * * 

Social Responsibility * * * 
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Ethical Behavior and Cultural Awareness * * * 
Safe and responsible interaction with the 
environment and living beings 

* * * 

  Multicultural life 
skills 
 

Promoting Excellence, Educational Equity, 
Diversity, and Well-Being 

- * * 

Life skills in 
religion and ethics 
 

Critical thinking on  Religion and Ethics * * - 
Personal Identity Formation and Evaluation * * - 
 worldview Development  * * - 

Sustainable life 
goals 
 

 
 - 

- * * 

 

Based on the table, all selected countries in the life skills program have addressed various aspects 

of cognitive, personal, and interpersonal skills. Among these, Iran has focused more on life skills 

related to family and social life, while less emphasis has been placed on personal skills (such as 

personal growth and development, understanding and managing emotions and feelings), cognitive 

and metacognitive skills like learning to learn, self-regulation, self-awareness, etc. Both Finland and 

Canada, in their curriculum goals for life skills education, directly consider the global perspective of 

lifelong learning. However, in Iran, this global perspective is not directly referenced; instead, 

different dimensions of education are addressed in the Fundamental Transformation Document.In 

Iran and Finland, there is an emphasis on life skills related to religion and ethics, while Canada has 

not focused on this area. Due to its multicultural nature, Canada places greater emphasis on 

multicultural and citizenship life skills, whereas, in Iran, despite having various cultures and 

ethnicities, there is no specific reference to these skills. Additionally, all three countries address life 

skills related to technology, digital literacy, entrepreneurship, and similar areas. However, in Iran, 

this is covered in a limited manner through informal programs such as digital literacy initiatives. 

The differences in how selected countries address life skills goals in terms of knowledge, attitudes, 

and application are also significant, with Iran showing notable differences in skill application and 

real-life situations compared to the other two countries. 

 

4. Conclusion  

               Based on the research findings, it is evident that Iran, in terms of goal-setting within 

fundamental documents and considering the dimensions of education in six main categories, 

addresses all aspects needed for the comprehensive development of students similarly to advanced 

countries. However, a noticeable difference lies in the formulation, valuation, and implementation 

of these goals. Although there has been an effort to design life skills for primary school students 
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based on the teachings of Islam, aiming to assist students in achieving higher levels of a virtuous 

life, this goal-setting is limited to the cognitive or value-based and ethical dimensions. There is a 

significant difference in the practical implementation and application of skills compared to 

countries like Finland and Canada. 

           In the comparison between the three countries, it was found that the lifelong learning perspective 

(OECD, 2002) and 21st-century life skills education are thoroughly addressed in the curricula of Finland 

and Canada. However, in Iran, goals are framed more idealistically with a focus on virtuous life and the 

hereafter. However, in Iran, goals are framed more ideally with a focus on virtuous life and the hereafter. 

Additionally, the idealism and generalism in goal-setting and the imbalance in the cognitive, attitudinal, 

and practical dimensions of life skills programs in Iran reflect a lack of balance in cognitive, personal, and 

interpersonal skills as well.. For instance, there is an emphasis on social life skills and family life 

skills, with insufficient attention to personal skills such as personal growth and development, 

empathy, understanding and managing emotions and feelings, recognizing emotions, stress 

management, conflict resolution, and others. There are also significant gaps in cognitive and 

metacognitive skills like learning to learn, self-regulation, self-awareness, etc. These findings are 

consistent with the research by Akbarnejad (2023), Ebrahimi Moghaddam and Dorani (2018), and 

Esmaeilzadeh eh et al. (2011), Mahmoudpour Jaski and Jadidi Mohammadi (2020), , Shafaei (2019). 

These studies highlight not only the mentioned skills but also emphasize the existing gaps in 

teaching entrepreneurial and digital skills in Iran. 

           Additionally, compared to Finland and Canada, Iran pays significantly less attention to global 

citizenship skills, multicultural education, and goal-setting for achieving sustainable living. Despite 

Iran's diverse cultural makeup due to its immigrant population and ethnic variety, multicultural 

skills are increasingly necessary. Furthermore, to keep pace with global changes and thrive in a 

digital world, students need global interaction skills, technological proficiency for using various 

media, and the ability to maintain their personal and cultural identity for sustainable living. 

            Based on the results of this study, it is recommended that the curriculum framework be 

reviewed to enhance goal-setting and attention to comprehensive life skills. Additionally, to 

operationalize life skills education similarly to leading countries, the curriculum should reduce 

theoretical content in textbooks and allocate a larger portion of the official curriculum for primary 

students to practical and skills-based programs that address their needs and interests. Instead of 

implementing isolated and limited life skills programs, continuous and sustained programs should 

be considered throughout the school year, particularly during the summer. The Ministry of 

Education, as the primary body responsible for the education and upbringing of children, should 
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prevent students from being left without educational engagement during the summer and use this 

time to develop and strengthen life skills. 
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