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ABSTRACT

Among Iranian literary works, the Manshat contains extensive
information on social topics such as establishment of schools,
founders, teachers, students, curricula, and teaching methods. The
purpose of this study was an analytical-comparative research of the
situation of education in the Timurid period according to the
content of existing Manshat. The data collection method was
documentary by reviewing available Manshat and other sources
(primary and secondary sources). To analyze the data, the
researchers used only internal critique. Findings showed that while
the Manshat have a variety of topics, about one third of them are
dedicated to scientific / educational topics. According to the analysis
of the content of the Manshat, the construction of schools in Timurid
period is similar in four dimensions: Type of founder, method of
establishment, selection of students and method of teaching. There
is also a difference between the Manshat in the five dimensions of
the founder's intention to establish the school, type of endowment
(general or special), criteria for selecting a teacher, content of the
courses and administrative structure. According to the findings, it is
suggested that the participation of politicians in establishment of
educational institutions based on "public endowment tradition” be
again considered by educational planners in Iran.

! PhD Student, Department of Theology, Khomein Branch, Islamic Azad University, Khomein, Iran ,
Email: mohamadrezabakhtiaril@yahoo.com

2 Assistant Professor, Department of Theology, Khomein Branch, Islamic Azad University, Khomein,
Iran , Email: drhoseinkhosravi@yahoo.com

® Assistant Professor, Department of Theology, Arak Branch, Islamic Azad University, Arak, Iran,
Email: drsohrabsohrabi2020@yahoo.com

* Assistant Professor, Document & Press Management of Astan Quds Razavi, Mashad, Email:
drabolfazlhasanabadil@yahoo.com


https://dx.doi.org/10.22034/ijce.2022.256605.1237

A Comparative Historical Analysis of Education’s Situation ....

1. Introduction

Although the study of the historical periods of education in Iran is not a new topic, but the
seven thousand year history of this country still provides many research opportunities for experts
in the field of educational sciences. The historical background of education can provide a deeper
insight about ups and downs of this system and its social, cultural, political and religious
backgrounds and evolution process. Therefore, the purpose of historical studies is not only the
history of concepts, but also "concept making" (Shaw, 2010). For example, although endowment of
school is not a new phenomenon in the history of Iran education, the concept of "educational
endowment” has not been institutionalized among educational policymakers, educators, and the
public. According to this thought, the historical study of the educational system has two valuable
purposes: First, to identify the "experiences" of the past; and second, the identification of
intellectual transactions for the selection of new intellectual and practical paradigms (Scott &
Usher, 2010). Therefore, historical understanding can be based on action to combat the challenges
in today's education system that our ancestors have to some extent resolved. As a result, the study
of historical events is not merely a retelling of past memories, and from "mere description" leads
the researcher to "comparison" and "interpretation" (Suddaby, 2016). In this rational process,
historical analysis helps the educational historian to find out “which social institutions have
influenced the performance of the educational system in the past; how its goals and plans were set;
what was the role of educational leadership and how were teachers and students selected and how
can answering these questions help solve the challenges of today's education system”. Thus,
referring to the past means that educational researchers resort to historical memory to better
understand and interpret the situation today.

One of the historical sources that have received less attention from historians in terms of
educational developments is “Letters” (Manshat in Persian Literature). Given the definition of
Manshat, accepting them as "educational documents" seems heavy to the mind at first.
Nevertheless, the content analysis of the Manshat clearly shows that many of them have valuable
information about the educational system and its various dimensions. Manshat were a set of
governmental or friendly letters written by the Court of Kings or general authors (Mesahab, 2016).
These letters were often written by government officers, belletrist and scholars that already had
invaluable books in poetry and prose formats (Mardani, 1998). The authors of Manshat also had
direct and objective experience of events in important institutions of society such as the State,
religious centers, and military and economic associations. Therefore, the Manshat contain valuable

material on social, economic, cultural, educational, religious, political, and class systems of Iran’s
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society (Manouchehri, 2011; Khairandish 2000; Salehi, 2001). Thus, these letters provide primary
and reliable sources about different dynasties of the Kingdom of Iran (Vatabeh, 2000).

Historical sources indicate the beginning of the emergence and compilation of Persian
Manshat from the Ghaznavid period in Iran (Hassanzadeh, 2009). Also, historical studies reveal that
the Timurid period is one of the best historical periods in terms of number, content and importance
of Manshat. The founder of the Timurid dynasty was devoted to all of them, writers and all of them
(Mahjoor, 2014). The founder of the Timurid dynasty valued and respected industrialists and
artists. His son, Sharekh also had a passion for spreading culture and helping the scientists,
industrialists, artists and scholars. This growing trend continued during the Ghiasuddin
Baysanghar period (1399 -1433). During the Timurid period, Herat schools - as a center of thought
and civilization - were full of students and great professors who studied various scientific subjects
(Zamchi Asfzari, 2019). Also, the existence of a Minister of Science namely Amir Ali-Shir Nava'i had
increased prosperity of educational, scientific and art meetings (Farahani Monfared, 2003).

In addition, the Timurid era should be considered an important period in the history of
Persian literature, because the kings and princes of this dynasty - who ruled in different provinces -
supported the poets and literature. Thus, the Timurid period, although not one of the prominent
literary periods in Iran in terms of the quality of works, is a distinguished period in terms of the
abundance of writers and poets. Persian prose became favorable in the Timurid era and the use of
terms, words and simple combinations expanded (Safa, 2004). During this period, a famous group
of scholars were appeared such as Abdul Rahman Jami, Maulana Hussein Waez Khashafi,
Moinuddin Mohammad Asfzari, Abdul Wase Nezami Bakhrezi and Shahabuddin Abdullah Morvarid
and wrote invaluable books (Jihadi, 2014). The method of government writing, charters, decrees
and Manshat in the Timurids period was similar to that of the Mongols (Bahar, 1990). In the
meantime, one of the documents left from the Timurid period is Manshat.

The Manshat of the Timurid period can be divided into several groups in terms of the purpose
of its compilation and writing: First, governmental letters that have a variety of content are
categorized under such headings as private letters, government commands or royal decrees.
Vatabeh (2000) considers these Manshat to include rulings, government commands or decrees of
kings, and even congratulations and condolences. The most important sources of the Timurid
period - such as the Manshat of Khajeh Abdullah Morvarid, the Manshat of Zamchi Asfzari, the
Ghiyath al-Din Muhammad book of “Letter of Names” and Manshat of Sharaf- are in this group. The
second group is educational Manshat that have been written with the aim of teaching

correspondence and writing etiquette. In this type of Manshat, the correct method of writing is
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taught, learning the science of composition, rules and methods of correspondence, and types of
writings - including conquests, decrees, commands, charters and the expression of its elements and
conditions - are discussed. In such sources, the works and poems of the great Persian and Arabic
literature were cited and the authors used sufficient evidence - in the form of Persian and Arabic
poetry and prose - to understand and explain their views (Hassanabadi, 2018). Razmjoo (1995)
believes that these Manshat - as a pattern of theoretical and practical writing - have been used by
scholars and students. Third type of Manshats is friendly letters which most of them were
addressed to scientists, clerics and politicians (Orji & Manouchehri, 2014). These letters include
various moral, political, social, mystical, etc. issues, and from them, outstanding historical
information can be extracted. In this group, we can name the letters of Noor al-Din Abdul Rahman
Jami, Abdullah Qutbuddin bin Mohi and Amir Hussein Ghazi Meybodi (Hassanabadi, 2018).

The research literature shows that the importance of Manshat has attracted the attention of
historians and researchers in various scientific disciplines to study and analyze their content. For
example, Khashavarzi (2019), by examining historical Manshat related to royal orders and decrees,
found that many Timurid princes supported artists and scholars and built schools to consolidate
their power. Hassanabadi (2018) emphasizes the value of re-examining the newly found version of
the Manshat. Arefi (2015) examining the position of Manshat and manuscript writing in Iran
believes that manshats - as one of the sources of calligraphy education - in the Timurid period was
freed from the dominance of Arabic language and instead of that Persian method of writing became
common - using simple and clear words and sentences. Allahyari, Fayyaz Anoush & Goodarzi
(2015) in the study of the development of educational institutions in the Timurid period mention
Khajeh Moinuddin Ali Meybodi (911) who mentions in his Manshat the prosperity of traditional
sciences and the weakness of intellectual sciences education in schools. Orji and Manouchehri
(2014) emphasize the importance of the Manshat of the Monshi Samarkandi in the historical
research of the Timurid period. Jihadi (2014) has also studied the literary aspect of the Manshat in
the Timurid period. Modbari, Sarefi, Basiri & Jihadi (2012) have examined the structure of the
Manshat from a documentary point of view. Findings of Kavousi (2010); Azhand (2008, 2009),
Sahragard (2008), and Rahnavard (2017) show that in the Timurid period, subjects such as
literature, music, architecture, painting, industrial arts and calligraphy, history, poetry, medicine,
geometry, architecture (tiling, bedding and inscriptions), astronomy and music were taught in
schools. Azhand (2008) believes that in the Timurid period, princes competed with each other in

the production of works of art.
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An overview of the research literature indicates that in many cases, one of the main sources
available to researchers to analyze the situation of the Timurid period were various type of
Manshat (Najari, 2014). However, little attention has been paid to the state of education - which is
mainly reflected in the activities of Timurid schools - using a comparative approach and through
content analysis of Manshat. In fact, the main premise of the present researchers is that the
Manshat contain extensive information about the various dimensions of the educational system -
such as the way schools are founded, their founders, teachers, students, curriculum, and teaching
methods. Therefore, by adopting an analytical-comparative approach, a deeper historical
knowledge of the state of education in the past centuries of Iran can be obtained. Thus, the aim of
the study was an analytical-comparative study of the situation of education in the Timurid period

according to the content of available Manshat. With this in mind, the research sub-goals are:

o What were the characteristics of Timurid schools according to the content of the Manshat?
e According to the content of the Manshat, what were the similarities and differences

between the schools of the Timurid period?

2. Research Method

The purpose of study was an analytical-comparative study of the situation of education in the
Timurid period according to the content of available Manshat. The present researchers used an
analytical-comparative research method with a historical approach. In this method, the researcher
seeks to determine the facts and draw the results of past events (Hall, 2007). The method of data
collection was also documentary method - by examining the Manshat and primary and secondary
sources. Primary sources included a variety of Manshat and secondary sources included all books
and articles that were selected through purposive sampling method. Given that the available
Manshat are very popular among historians, the present researchers did not see the need to use
external criticism to determine accuracy and authenticity of Manshat (Howell & Prevenier, 2001).
Therefore, in data content analysis, only the internal critique method was used - according to the

purpose of the research.

3. Findings

The findings of study can be divided into several sections: The first section provides an
overview of the thematic content of the Manshat. In the second part, the findings related to the

educational aspects of the famous Manshat of the Timurid period - which are mainly available to
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researchers - are stated, such as the name of the Manshat, name of author, main subject and
prevailing educational content in Manshat. In the third section, according to the thematic content
analysis of primary sources (Manshat) and data from secondary sources, the characteristics of the
Timurid education system are explained - dimensions such as names of schools, founders, purpose
of founders, famous teachers & students, curriculum subjects, teaching methods, etc. In the fourth
section, the similarities and differences between schools are determined in terms of variety of

characteristics.

First) External characteristics of Manshat

As mentioned in the introduction, the Manshat can be divided into several groups according to
the subject. However, the analysis of data from primary and secondary sources indicates that there
is no definite boundary for observing these divisions, and for example, information related to
various topics can be found in one Manshat. For this reason, the present researchers tried to gather
information related to the research topic by examining the content of various popular Manshat. The
result indicated that the school subject, teaching method and type of schools have been considered
by the authors in most Manshat (Table 1). For example, in a thematic analysis of Manshat, the
researchers found that if we add the percentage allotted to literary, artistic, and architectural and
the endowment - which their authors typically deal with education - with scientific and educational
Manshat, about 30 percent of all the letters in the Manshat were dedicated to the subject of
education in the Timurid period. Of course, it should not be left out that the content of a large part
of administrative and political Manshat is also dedicated to the educational system and its various
dimensions. Another important point is that out of 932 letters of this period, 120 letters were
written by people who also directly played the role of teacher. People like Nezami Bakhrezi, the
author of "Manshalansha", Morvarid, the author of "Manshat Morvarid", Zamchi Asfzari, the author
of "Manshat Zamchi Asfzari" and Heravi, the author of "Manshat Sharaf' were among the

secretaries, scientists and teachers of schools in the Timurid period.
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Table 1: Content, number and percentage of thematic in Manshat of Timurid period

Content Number Percentage
Friendly 296 31.7
Administrative Affairs 275 29.4
Political Affairs 136 15.0
Literary 75 8.0
Scientific / Educational 68 7.2
Endowment 49 5.2
Business affairs 19 2.0

Art and architecture 14 1.5
Total 932 100

Second) Educational Aspects of Manshat

Examining the secondary sources of the present study highlights that despite the
prevalence of manuscripts in Manshat format in the Timurid period, the exact number of
Manshat is not known and many of them have disappeared over time. However, the content
analysis of some of the most popular available Manshat, as well as books and articles
related to the Manshat, indicate that their authors had a special interest in the educational
system and its various dimensions. For example, the subject of a large number of Jami's
Manshat letters is related to school endowments, teacher assistance, teachers' personal
thoughts, and school competition revenues (Obaidi Nia & Abdol Alipour, 2016). Table 2
contains basic information related to the most important Manshat of the Timurid period in

terms of the main topic and educational content:
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Table 2: Thematic features and educational content of famous Manshat of the Timurid period

Name of Manshat | Author Main subject Educational content
Mansh al Ansha Abdul Wase Nezami Politics and religion calligraphy, teaching
charter, teacher command,
school endowment decree
Morvaried Khajeh Shahabuddin | Political, scientific /| Calligraphy, writing, poetry,
Abdullah Morvaried educational music, educational
endowments, scientific
topics such as heat and cold,
autumn, desert, sea and
agriculture
Manshat Zamchi | Moinuddin Historical and literary history, poetry, calligraphy,
Asfzari Mohammad Zamji endowment of schools
Asfzari
Sharaf Afslodin Sharaf Haravi | Politics and religion hero of the endowment of
schools, the mark of
teaching,
Manshat Meybodi | Hussein Ibn Moin | Political, cultural, literary | status of poor teaching of
Meybodi jurisprudence, commentary
and hadith, school closures,
letters related to history
and law and poetry
Faraid Ghiasi Jalaluddin Yusuf Literary and cultural history, mysticism,
teachings of Sufi
Monshi Nasrullah bin Abdul | Political, scientific /| Logic, Medical accounting,
Samarkandi Mo'men Samarkandi educational subjects grammar and astronomy
terms
Manshala Ansha Mahmoud Gavan Literary and Politics grammar and etiquette,
types of words, poetry
Magzanol Ansha Kashefi Sabzevari Politics and literary educational writing,
technical writing
Sahifa Shahi Mullah Hussein Waez | Literary, cultural interpretation, literature,
Kashefi ethics
Jami Nouri al-Din Abdul | Historical, political and | Historical and cultural
Rahman Jami cultural documents, characteristics
of scientific / educational
personalities
Mohi Abdullah  Qutbuddin | Mystical, Literary, | Mystical Teachings, Sufi
Ibn Mohi Scientific / Educational Education, Law and

Judgment, Endowment

Latif al-Ansha Ibn Alla Albena Nesafi | Scientific / Educational writing, etiquette; Teaching
command, lecture rules
Nami Ghias al-Din | Political and educational | director of poetry,
Khandmir literature, calligraphy,
history, teaching charter,
teacher's duties
1992 Iranian Journal of Comparative Education 2022, 5(3), 1986-2002




A Comparative Historical Analysis of Education’s Situation ....

The analysis of the table data reveals several important points: First, the authors of the
Manshat in addition to writing and teaching various subjects in Madrasa, had a government
position. Second, the dominant content of the Manshat can be placed in several general political,
religious, historical, cultural, scientific and educational groups. Third, due to the knowledge and
scientific mastery of the authors of the Manshat in different sciences, Manshat also generally
contains educational materials related to various fields of knowledge. Therefore, there are many
scientific and educational materials about the common sciences of the Timurid period such as
religious sciences, judicial sciences, agriculture, literature, mysticism and philosophy in the
Manshat. Also, an analytical study of the Manshat indicates the abundance of emblems related to
education and teaching in the Timurid period. The present researchers have found 27 teaching
emblems in the Manshat of this period, which can be used in cases such as teaching Rokanuddin
Massoud Shirvani in one canopy (Zamchi Asfzari, 2019), teaching in a private endowed school for
Amir Sadr al-Din Ibrahim (Morvarid, 2019); assignment of teaching in the monastery to Ahmad
Majnoon and teaching in the shrine of Hazrat Ali in Balkh (Nezami Bakhrezi, 1992). These
educational emblems are important from various aspects such as how teachers are selected and
provided for their livelihood, teachers’ social and scientific status, place of teaching, and the process

of evaluation and selection of teachers and students.

Third) Features of educational system of the Timurid period

Thematic analysis of the Manshat reveals a lot of information about the process of establishing
schools and their founders, administrative and financial structures, method of selecting and hiring
teachers, student duties, curricula and teaching methods. In the next section, the following are

mentioned separately:

1. Process of school establishment and founders: Content analysis of Manshat shows that during
the Timurid rule, many educational centers were built. There have been many influential
factors in the development of schools, such as security and political stability, economic
prosperity, religious freedom, supporting science and scientists, encouraging ministers and
officials to carry out artistic activities, extending endowments, tax exemptions, supporting
artists, encouraging art competition and construction of workshops and libraries (Allahyari,
Fayyaz Anoush & Goodarzi, 2015). Analysis of the content of 37 letters in famous Manshat
indicates the effective role of these factors in the development of the school-building

movement. For example, we can mention several letters to help schools through endowment
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(Zamchi Asfzari 2019). However, in the process of building educational centers such as
schools, workshops, monasteries, hospitals and libraries, not only the kings but also the ladies
of the shrine, princes and ministers participated. The most important of these centers were
Madrasas where scholars such as Maulana Saad al-Din Taftazani, Mohammad Tirmidhi Heravi,
Hafez Ebro, Maulana Hossein Vaez Kashefi and Abdolrahman Jami taught (Khandmir, 1999).
The usual way of building Madrasa was public endowment and determining various
competitions to manage its current affairs. In this respect, schools were divided into two
groups: general endowed schools and special endowed schools. For example, Sultan Husayn
Bayqgara Mirza and his minister Mir Ali-Shir Nava'i paid great attention to the endowment of
schools and in a special endowment letter for each school, in addition to finances, paid
attention to issues such as teachers' qualifications and curricula (Kasai, 2004, 1999; Durrani,
1997, Sabtenli 2015).

2. Selection and employment of teachers: There is a lot of information about the level of
education and different specialties of teachers in the Manshat. In the royal and important
schools, famous teachers were selected to teach and the decree to teach them was issued by
the king. These commands have sometimes been general for teaching in a school and
sometimes for teaching a specific subject (Zamchi Asfzari, 2019). For example, in Sultan
Husayn Bayqara's decree to teach Mohammad Bahrabadi, only one canopy of the school has
been assigned to him (Nezami Bakhrezi, 1992). Of course, sometimes some teachers taught in
only one school, such as Amir Mortaz, who Have been taught in Ikhlasieh School until the end
of his life and was buried there (Navai, 1984). Also, the analysis of Manshat indicates that some
teachers have had other occupations at the same time (Khandmir, 1999). For example, Shams-
ud-Din Mohammad Ouhad, a teacher at Braman School, was simultaneously selected as the
preacher of Goharshad School (Khafafi, 1961) or Ekhtiar-ud-Din Hassan Torbati, who in
addition to teaching at Ekhlasieh School, was one of the judges in Herat (Khandmir, 1961).
Another important issue is the living conditions of teachers in historical Manshat and letters of
this period. The founder of each school allocated endowments to run it. Sometimes, in addition
to endowments, other financial resources were provided to finance teachers. For example, in a
decree of Sultan Hussein Bayqara, he promised Shamsuddin Mohammad 15,000 dinars so that
he could teach without financial worries (Morvarid, 2019).

3. Teaching and Training: Teaching commands in the Manshat of this period - such as judging
emblems - have been more important than other occupations due to their time span and

thematic diversity. For example, 27 teaching emblems are mentioned in the Manshat of this
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period (Zamchi Asfzari, 2019). In these commands, the emphasis is mainly on teaching
religious sciences and various techniques (Nezami Bakhrezi, 1992). For example, in the
teaching order of Rokan al-Din Massoud Shervani, his duties in the field of lessons, fatwas and
holding the Assembly of Science are mentioned (Zamchi Asfzari, 2019). Also, the level of
scientific / educational positions of each Madrasa and teachers relationship with government
affected the form and type of teaching. Of course, political relations sometimes led to
disruptions in school activities, such as the strained relations between Kamal al-Din Abdul
Wasi Nezami Bakhrazi - who taught interpretation, hadith, jurisprudence, mysticism and
literature in schools - with Sultan Hussein Bayqgara's court prevented him from writing his
book about history of this period (Mayel Heravi, 1991).

4. Financial structure of schools: Another important issue about schools is how to provide
financial resources for matters such as the living conditions of teachers, staff and students.
Usually, the founder of each school dedicated property such as shops, houses, land and gardens
to cover the running costs of the school (Nemati Limayi, 2006; Farahani Monfared, 2003).
Examining the orders issued in Manshat about teachers also indicates the importance of school
endowments and observance of endearment conditions (Morvarid, 2019). For example, the
method of payment of the salary of Maulana Shamsuddin Mohammad Bahrabadi, his assistant
and students has been determined in his teaching permission (Nezami Bakhrezi, 1992).

5. Curricula and materials: One of the topics that is frequently mentioned in the Manshat is the
curricula and materials that were offered in schools. For example, part of Mansh al Ansha
Abdul Wase Nezami Bakhrezi is dedicated to teaching calligraphy. You can also find a lot of
scientific and educational materials about calligraphy, writing, poetry, music, and scientific
topics such as hot and cold, autumn, desert, sea and agriculture in Morvarid’s Manshat. Monshi
Samarkand Manshat Like a dictionary explains terms related to medicine, accounting,
economics, and astronomy. Also various materials can be found in Manshat about the teaching
situation of sciences such as jurisprudence, interpretation, law, history, mysticism,

architecture, astronomy, medicine, philosophy and mysticism.

Fourth) Similarities and differences between Timurid schools
In this section, two types of similarities and differences are mentioned. First, the similarities and
differences between the famous Manshat are determined (listed in Table 2), and then the

similarities and differences between the Timurid schools are re-emphasized.
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Table 3: Similarities and differences of Manshat according to the subject and educational content

Name of Manshat | Political | Religious | Cultural | Historical | Literary | Scientific
/subjects /educational
Mansh al Ansha * * v v v v
Morvaried * v *
Manshat  Zamchi v v * * v/
Asfzari

Sharaf * * v v v v
Manshat Meybodi * v * v * v/
Faraid Ghiasi v v * v * v/
Monshi Samarkandi * v v v v *
Manshala Ansha * v v v * v/
Magzanol Ansha * v v v * *
Sahifa Shahi v v * v * v/
Jami * v * * v v
Mohi v v * v * *
Latif al-Ansha v v * *
Nami * v v *

The analysis of the data in Table 3 shows that according to the volume of the main topic and
the prevailing educational content, there are similarities and differences between fourteen famous
Manshat studied in this research. The most similarity between nine Manshat in terms of subject and
content refers to political content. In the next ranks are literary topics (with similarity of eight
Manshat), scientific / educational (with similarity of six Manshat) and cultural (with similarity of
five Manshat). Also, the main thematic and content difference between the Manshat is in the
religious and historical context. Thus, it can be inferred that the Manshat as primary sources have a
valuable place to understand the historical trend of educational developments in Iran. This result
becomes especially important when we find that the process of producing Manshat until the end of

the Qajar dynasty and before the establishment of new schools in Iran was very common
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(Mohammadi Baranjeh 2006; Vaheddoost, 2017). Considering these results, we can point out the

similarity and differences between Timurid schools in terms of various factors (Table 4).

Table 4: Similarities and differences between Timurid schools in terms of influential factors

Factors Similarities Differences

*

Type of founder -

Intention of the founder - *

Establishment method (endowed and non-endowed) * -

Type of endowment (general and special) -

Teacher selection -

Student selection * -

teaching method * -

Content of lessons -

Administrative structure - *

According to the information contained in the Manshat as well as secondary sources, we can
see four similarities and five differences between the Timurid schools: First similarity between the
Timurid schools refers to the type of founder. Historical sources have focused on the fact that the
majority of founders were kings, princes, and courtiers, and that schools rarely were founded by
ordinary people. There was also a difference between the founders' intentions to establish a school:
some for charity, a group love science and a few seeking greater fame and power. In addition, the
results of the previous sections revealed that there were similarities between the schools in terms
of the method of establishment, meaning that most of the schools were publicly dedicated. The
general endowment of the school had three simultaneous benefits for the founder: First, gaining the
reward of the hereafter for doing good deeds; second, gaining publicity and third, tax exemptions.
Of course, some schools were also special endowment and the founders and heirs supervised its
administration and benefited from it. The Manshat information also indicates that each school had
its own criteria for teacher’s selection. The content of the sources shows that many school founders
have supervised issues such as teacher selection, amount of teachers' salaries, school subjects and
teaching method. This is especially true of schools owned by kings and ministers. Despite these
strictures, the content of the Manshat indicates that there is not much difference between schools in
terms of student admission and there is tolerance in matters such as attendance hours, teacher and

course selection by students. Another important similarity between schools in terms of the content
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of the Manshat is the use of teaching methods by the majority of teachers such as lectures,
questions and answers and group discussions. Naturally, since in the Timurid period, the traditional
sciences were more common than the intellectual and experimental sciences, the variety in the use
of teaching methods is not great. One of the differences between the schools of the Timurid period
is the content of the courses in such a way that there were special schools for different religious
sects. The last difference between Timurid schools is related to the administrative and financial
structure of the schools. In popular schools - or schools founded by people with political power -
there is a more detailed description of the rules relating to different parts of the school (such as
type and method of managing school property, incomes and costs methods, share of benefactor and

trustees, and methods of teachers selection).

4. Conclusion

The aim of research was to make an analytical-comparative study of the situation of education
in the Timurid period according to the content analysis of the Manshat. They- as a writing method-
have had a great position in Persian culture and literature. These sources - in addition to their
importance in literature and linguistics - contain useful information about historical, cultural and
social events of Iran in different periods. The writing of the Manshat was mainly influenced by the
political requirements of the Iran society, because their writers were mainly secretaries and
officials who were aware of the current situation of the country and the nation, and naturally
recorded the events. The first finding of the research showed that the existing Manshat have a
variety of content and cannot be found a sample in which only information related to the
educational institution is included. This finding has already been emphasized by various
researchers such as Manouchehri, 2011; Kavousi, (2010); Vatabeh (2000) and Khayerandish
(2000).

The present researchers also indicated that valuable information about various aspects of
education - such as the process of establishing and dedicating schools, hiring teachers,
characteristics of teachers and students, and teaching methods - can be found by analyzing the
content of Manshat. This supports results of Azhand (2008, 2009); Rahnavard (2017); Hassanabadi
(2018), Sabtenli (2015) and Allahyari, Fayyaz Anoush, and Goodarzi (2015) which referred to the
different characteristics of schools based on the content of the Manshat. Another finding of research
is the thematic and content division of famous Manshat in five political, religious, cultural, literary

and scientific / educational fields. Although previous researchers like Arefi, (2015); Hassanabadi,
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(2018); Khashavarzi (2019); Jihadi, (2014); and Modbari et al. (2012) have pointed to one of these

aspects in the thematic analysis of Manshat, but the present study is more comprehensive.

From the educational point of view, the findings of this research support the research of
Durrani (1997); Kasaei (1999, 2004); Najari (2014); Nemati Limayi (2006); and Vasegh &
Gharamaleki (2016) who have considered the role of endowment in the establishment of Timurid
schools. Another finding of the research emphasizes that according to the content analysis of the
Manshat, there are similarities between the Timurid schools in four aspects: Type of founder,
method of establishment, student selection and teaching method. In addition, in five dimensions of
the founder's intention to establish a school, type of endowment (general or special), the criteria for
selecting a teacher, content of courses and administrative structure, the difference between schools
is evident. According to the research findings, it is suggested that the participation of politicians in
establishment of educational institutions and vital role of endowment - be given more attention by
educational planners in today’s Iran.

References

Allahyari, F. Fayyaz Anoush, A. & Goodarzi, M. (2015). Movement for Development of Educational
Institutions in the Timurid Period and Role of Sultans and Princes s in Its Promotion,
Historical Research of Iran and Islam, 17, 19-46, available at:

http://ensani.ir/file/download/article/20160823142037-9949 -82.pdf, [in Persian]

Arefi, H. (2015). A study of the Manshat and its writing in Iran until the end of the fourteen century,
Quarterly Journal of Modern History, 12, 24-1, [in Persian]

Azhand, Y. (2008). Herat School of Painting, Tehran: Academy of Arts, [in Persian]

Azhand, Y. (2009). Ebrahim Sultan Art activities and Art education, Fine Arts, No. 37, 99-89,
available at: https://www.sid.ir /fa/journal/ViewPaper.aspx?id=86618, [in Persian]

Bahar, M.T. (1990). Stylistics, Tehran, Amir Kabir, [in Persian]

Durrani, K. (1997). History of education in Iran before and after Islam, Tehran: Samat Publishing, [in
Persian]

Farahani Monfared, M. (2003). Relationship between Politics and Culture in Timurid decline era
and Safavid Appearance, Tehran: Cultural Artifacts Association [in Persian]

Hall, J. R. (2007). Historicity and Socio-historical Research, In W. Outhwaite, & S. P. Turner (Eds.),
The SAGE Handbook of Social Science Methodology, Thousand Oaks: SAGE Publications

Hassanabadi, A. (2018). Timurid Monsha’ats: A newly found manuscriptof Mansha ol-Enshaa,
Treasure of Documents, 28 (4), 25-6, [in Persian]

1999 Iranian Journal of Comparative Education 2022, 5(3), 1986-2002



A Comparative Historical Analysis of Education’s Situation ....

Hassanzadeh, S. (2009). Tersel: A Secretarial Manuscript of Munshi Khoii, Persian Literature
Quarterly, 5 (13), 79-53, [in Persian]

Howell, M., and Prevenier, W. (2001). From Reliable Sources: An Introduction to Historical Methods,
Cornell University Press, Ithaca

Jihadi, S.A. (2014). Tarsal (Letter Writing) in the Timurid era, Textbook of Persian Literature, 5 (2)
98-75, [in Persian]

Kasaei, N. (1999). Endowment in the service of scientific-educational institutions, Journal of
Immortal Heritage, 27, 49-44, [in Persian]

Kasaei, N. (2004). Culture of Iranian educational institutions: From ancient times to the establishment
of the Safavid state, Tehran: University of Tehran Press, [in Persian]

Kavousi, V. (2010). Razor and tambourine: Art of the Timurid period according to texts, Tehran,
Shadrang Publication, [in Persian]

Khafafi, A. I. J. M. (1961). Majmal Fassihi, Introduction, correction and annotation by Mahmoud
Farrokh, Mashhad, Ancient Bookstore, [in Persian]

Khairandish, A. R. (2000). Early Renaissance Approaches in Dr. Zarrinkoub Historiography, Book of
the  Month of History and  Geography, 35, 10-12, available at:
http://ensani.ir/file/download/article/20120426105017-4034-231.pdf, [in Persian]

Khandmir, G, (1961) .Completion: History of Roza Al-Safa, Tehran, Khayyam Bookstore, [in Persian]

Khandmir, G. (1999). Makarem al-Akhlaq: Description of the life of Amir Alishir Navai, Introduction,
correction and comments by Ali Akbar Ashiq, Tehran, Miraseh Maktob Publisher, [in
Persian]

Khashavarzi, A. (2019). A Comparative Study of the Art Supporters of the Ilkhanid and Timurid
Periods, Research in the Arts and Humanities, 4 (9), 44-31, [in Persian]

Mahjoor, F. (2014). Role of Amir Ali-Shir Nava'l in development of Timurid’s Art and Architecture,
Proceedings of the International Conference on Thoughts, Works and Services of Amir Alishir
Navai, Mashhad, Ferdowsi University, [in Persian]

Manochahri, A. (2019). A Comparative Study of the Art Supporters of the Ilkhanid and Timurid
Periods, Research in the Arts & Humanities. 4 (9), 44-31, [in Persian]

Manouchehri, A. (2011). Bibliography of the Manshat of the Timurid period and its role in historical
research, M.A. Thesis, Department of History, Faculty of Literature and Humanities,
University of Tehran, [in Persian]

Mardani, F. (1998). Tarsel and Correspondence Letters in Persian Literature, Kiyhanee Farhangi ,
147, 1-15, available at: http://ensani.ir/fa/article/239960, [in Persian]

Mayel Heravi, N. (1991). Position of Bakhrezi works in Khorasan cognition, Mishkooh, No. 31, 182-
168, [in Persian]

2000 Iranian Journal of Comparative Education 2022, 5(3), 1986-2002



A Comparative Historical Analysis of Education’s Situation ....

Mesahab, G. (2016). Persian Bibliography, Tehran, Amirkabir, [in Persian]

Modbari, M.; Sarefi, M.R.; Basiri, M. S; & Jihadi, S. (2012). A study of the content and structure of
Asfzari's Tersel, Textbook of Persian Literature, 4 (3), 24-1, [in Persian]

Mohammadi Berenjeh, E. (2006). Manshat of Amir Nezam Grossi, Tehran, Red Apple Publications, [in
Persian]

Morvarid, A., ( 2019). Manshat Abdullah Morvarid, Correction of Esra al-Sadat Ahmadi, Tehran:
Library and Documentation Center of the Islamic Consultative Assembly, [in Persian]

Najari, Z. (2014). Status and flow of science in the Timurid era, M. A. Thesis, University of Tabriz, [in
Persian]

Navai, M. N. A, (1984). Nuzhat al-majalis wa-muntakhab al-nafd’is, Introduction and correction by
Ali Asghar Hekmat, Tehran, Manouchehri, [in Persian]

Nemati Limayi, A, (2006). History of Education during the Mongol and Timurid Rule, Tehran:
Omidmehr, [in Persian]

Nezami Bakhrezi, A. (1992). Maghamat-e Jami: Angles of the cultural and social history of Khorasan
in the Timurid era, introduction, correction and commentary by Najib Mayel Heravi, Tehran,
Ney Publishing, [in Persian]

Obaidi Nia, M.A & Abdul Alipour, S. (2016). Reflections on the Manshat of Jami, Eleventh
International Meeting of the Association for the Promotion of Persian Language and
Literature of Iran, University of Guilan, 17-19 September, available at:
https://www.sid.ir/en/seminar/ViewPaper.aspx?ID=42554, [in Persian]

Orji, F. & Manouchehri, A.( 2014). Position of Manshat of Nasrullah ibn Abd al-Mu'min Monshi
Samarkandi in historical research of the Timurid period, Treasure of Documents, 24 (2), 81-
60, available at: http://ensani.ir/file /download/article/20141211123759-9560-94.pdf, [in
Persian]

Rahnavard, Z, (2017). History of Iranian Art in the Islamic Period: Painting, Tehran, Samat, [in
Persian]

Razmjoo, H, (1995). Literary types and its effects in Persian language, Mashhad, Ferdowsi University
of Mashhad, [in Persian]

Sabtenli, M. A. (2015). Amir Alishirnavaei and his time, translated by Javad Abbasi, Mashhad, Tanin
Ghalam, [in Persian]

Safa, Z. (2004). History of Literature in Iran, Tehran, Ferdows, [in Persian]

Sahragard, M. (2008). Ebrahim Sultan (Founder of Shiraz Dar al-Safa Collection), Garden of Art, 13,
93-90, [in Persian]

2001 Iranian Journal of Comparative Education 2022, 5(3), 1986-2002



A Comparative Historical Analysis of Education’s Situation ....

Salehi, N. (2001). Bibliography of Manshat, Book of the Month of History and Geography, 52/51, 152-
55, [in Persian]

Scott, D., & Usher, R. (2010). Researching Education, London, England: Continuum

Shaw, R. B. (2010). Events and Periods as Concepts for Organizing Historical Knowledge, PhD
Dissertation, University of California, Berkeley, Available at:
http://aeshin.org/media/pdf/shaw-2010-events-and-periods.pdf

Suddaby,R. ( 2016) . Toward a Historical Consciousness: Following the Historic Turn in
Management Thought, Management, 19(1), 46-60

Vaheddoost, M. (2017). Iranian literature in the Qajar period, Tehran: Soroush Publishing, [in
Persian]

Vasegh, B., Gharamaleki, R, (2016). Concept of education and its effect on the architecture of
Islamic schools: Comparison of Seljuk and Safavid schools, Islamic Architecture Research, 4
(3), 56-40, [in Persian]

Vatabeh, R. (2000). Astudy on the structure of the collections of secretarial Manshat and the
evolution of writing rituals in the Mongol period, Book of the month of history and
geography, 3(8), 28-41, available at : http://ensani.ir/fa/article/author/129368, [in
Persian]

Zamchi Asfzari, M. (2019), Manshat Asfzari, edited by Seyed Amir Jihadi Hosseini, Tehran, Library of
the Islamic Consultative Assembly, [in Persian]

2002 Iranian Journal of Comparative Education 2022, 5(3), 1986-2002


http://aeshin.org/media/pdf/shaw-2010-events-and-periods.pdf
https://www.researchgate.net/scientific-contributions/Roy-Suddaby-73099123?_sg%5B0%5D=32RRyIQ9LU9gCGCTstq7iG8IK8L0l4szxlHHoI-YQ3NWLK42fLF9MBPd62JiBvWVMS4LKw8.aciVOmaCm75VU9bKScjx-TevpM4XKFfB01tyG35h0_L2HA_5OsXGWcRZBH_CkxZ39dsQZ_IeO6b4Jb0lO2O-2Q&_sg%5B1%5D=faguuM2M_VkTk22N8HQsReKs0Jee9dZI2YXr0ZjgqGDCYiQfjpFXCUQgjXP_Xebs5P2M-hE.qriZrVds_ja19hAFdm3999u02lQh9rqRjv-Y0DvMkx6Wd7kMTEBGByIJGWeEJGXujNMD98z7FhIF0xnK83s9DQ
https://ensani-ir.translate.goog/fa/article/journal-number/26356/%DA%A9%D8%AA%D8%A7%D8%A8-%D9%85%D8%A7%D9%87-%D8%AA%D8%A7%D8%B1%DB%8C%D8%AE-%D9%88-%D8%AC%D8%BA%D8%B1%D8%A7%D9%81%DB%8C%D8%A7-%D8%AE%D8%B1%D8%AF%D8%A7%D8%AF-1379-%D8%B4%D9%85%D8%A7%D8%B1%D9%87-32?_x_tr_sl=fa&_x_tr_tl=en&_x_tr_hl=en&_x_tr_pto=sc&_x_tr_sch=http
https://ensani-ir.translate.goog/fa/article/journal-number/26356/%DA%A9%D8%AA%D8%A7%D8%A8-%D9%85%D8%A7%D9%87-%D8%AA%D8%A7%D8%B1%DB%8C%D8%AE-%D9%88-%D8%AC%D8%BA%D8%B1%D8%A7%D9%81%DB%8C%D8%A7-%D8%AE%D8%B1%D8%AF%D8%A7%D8%AF-1379-%D8%B4%D9%85%D8%A7%D8%B1%D9%87-32?_x_tr_sl=fa&_x_tr_tl=en&_x_tr_hl=en&_x_tr_pto=sc&_x_tr_sch=http
http://ensani.ir/fa/article/author/129368

