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ABSTRACT

The aim of study was to compare the preschool educational systems
in selected countries. The research findings reveal that the
preschool system in Iran - based on Islamic/Iranian identity and
coherent national programs-, has achieved improved educational
coverage, which is similar to Japan in terms of the national program,
although the lack of budget has created some limitations. Japan
emphasizes cultural identity by combining the strategy of tradition
and innovation, but the pressure of financial costs of extracurricular
activities is high. Germany operates with a federal structure, with
high quality and cultural acceptance, although the heterogeneity of
standards has created challenges. England organizes play-based
learning and comprehensive development of the child and
independent quality assessment. This country is also similar to Italy
in terms of play-based. Montessori and Reggio Emilia approaches
are centered on creativity and collective participation in the Italian
preschools; however, the pressure of standardization and the lack of
infrastructure in some regions of this country are a serious threat.
Also, the main similarity among selected countries is in their
emphasis on the all-round development of children and importance
of pre-primary education. According to the findings, Iranian
educational planners are recommended to develop and implement
coherent policies, revive integrated management, increase
government financial support & investment, and approve national
standards to improve the quality and quantity of preschool
education.
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A Comparative Study of Preschool Education System ...

1. Introduction

Childhood is considered the most crucial period of human life; a period when a child first connects
with the world, lays the foundations of social relationships, and gains a relative understanding of
her/his identity. In the meantime, preschool education plays a pivotal role in nurturing the social
and emotional dimensions of children. The unique role of this period in shaping lifelong learning is
not hidden from anyone, as it provides a safe and dynamic space for strengthening communicative,
behavioral, and cognitive abilities (Barnett, 2013). Indeed, education during these critical years has
a profound impact on later academic success and social interaction. This has made “Early Childhood
Education” a vital area in educational systems. Families seek to strengthen their children’s skills to
be more prepared for school entry, and the quality of the learning environment in the early years
has an undeniable impact on the child’s development (Koomen and Zaneti, 2018). In addition to
having a significant impact on cognitive, social, and emotional development, Preschool Education
(PE) plays a vital role in shaping a child’s future academic success and overall well-being (Bansod,
2025). PE also fosters social skills and emotional regulation that are critical for children’s
interactions with peers and adults. The process of “socialization” - that occurs in preschool settings
- increases children’s ability to learn in groups, work in teams, and manages their conflicts (Ansari,
2018).

In terms of developing a child's sensory-motor abilities, education during this period often
includes activities that increase physical coordination and motor skills. Structured physical
activities - such as practicing walking in a square space - have been shown to improve both motor
and cognitive skills. In general, the integration of cognitive, emotional and sensory-motor learning
in preschool environments is essential for the holistic development of a child's personality,
preparing them to face the challenges of formal education and life (Dominguez-Mufioz, et al, 2021).
International evidence - including reports from reputable organizations such as UNESCO and
UNICEF - proves that investing in PE not only improves children's developmental indicators, but
also has significant economic and social returns for society. Access to quality preschool education
can reduce the gaps caused by economic and social inequalities and pave the way for achieving
educational justice (UNESCO, 2019).

Despite the importance of PE, countries around the world - especially third world - face
numerous challenges. For example, Brooks et al. (2025) designing a curriculum assessment tool for
preschool in Africa showed that preparing an assessment tool tailored to each country's curriculum
plays an effective role of PE. Based on data obtained in Africa, Frola (2024) concludes that

challenges such as lack of infrastructure, spatial inequality and cultural barriers have caused the
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enrollment rate of children in PE to be much lower in rural areas than in urban centers. According
to Yan (2024), the lack of growth assessment tools and appropriate preschool curricula is another
challenge for third world countries. In fact, tools designed for Western cultures are ineffective in
accurately identifying the needs of non-Western children. Artipah et al.(2024), in their study of
preschool in Pakistan, identified the country's major challenges of PE are lack of funding,
administrative differences between provinces, and cultural barriers to accepting early education.

In her review of contemporary obstacles to the PE system in Russia, Ulzytueva (2024) points to
challenges such as identifying new anatomical, physiological, psychological & educational
characteristics of new learners, searching for new strategies to improve the quality of education,
digitizing PE, developing the prerequisites for applied literacy in the educational process,
facilitating the transition from preschool to primary school, organizing work with young children
and interacting with parents. UNESCO's Global Monitoring Report (2022) on Challenges and Early
Childhood Care and Education has examined the state of early childhood education and care in the
world with a comparative approach. Findings emphasize challenges in government investment, lack
of qualified teacher training, and failure to meet quality standards in the process of preschool
centers' success. Olczyk et al. (2021) examined the challenges of preschool in six high-income
countries and concluded that the role of income, family structure, and socioeconomic gaps in access
to preschool or private education varies from country to country. In the United States, income
inequalities and access to preschool education play a more important role in creating gaps, while in
Germany and the Netherlands, differences in school quality are more important factors. Research
by Mondi et al. (2021) on the impact of preschool intervention and education on children in
different states of the United States, it was suggested that the aforementioned interventions play a
vital role in strengthening children's emotional & social learning. UNICEF (2019) report emphasizes
that investing in quality preschool education is essential to achieving the Sustainable Development
Goals and is a major challenge in developing countries. Sheridan (2019) points to preschool in the
United States and challenges such as persistent deficits in cognitive & social skills, lack of targeted
interventions for children with special needs and unstable financial situations. Ansari (2018)
compared adolescents who completed PE with those who did not and showed that the former
group performed better on exams of academic achievement and social skills, which is why
preschool education is emphasized in the United States. UNESCO's Global Monitoring Report on
Education for All (2015) indicates that developing and improving comprehensive Early Childhood
Education and Care has been raised as one of the key goals of "Education for All". During the period

2000-2015, countries have experienced numerous progress and challenges on the path to achieving
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this goal. By providing extensive information on the status of PE in different regions of the world,
this report has provided a platform for comparing the status of countries and identifying their
obstacles and strengths. Wagner et al. (2014) compared PE policies and practices in Finland, Japan,
the United States, China and Australia. The findings emphasized the fundamental role of
government policy-making in the quality and development of PE. Also, attention to educational
equity and access for all children was one of the factors of success in these countries. Akar (2010),
in his research about PE in Turkey, identified the presence of immigrant children from different
parts of the world in classrooms - with different languages and cultural backgrounds -, bilingual or
multilingual education, and social integration as challenges in implementing preschool education
for this country.

Various studies have been conducted on the Iran preschool education system. For example,
Khaleghi-Nejad and Pirzad (2023) and Pasandideh and Sabzeh (2022) point out four major
obstacles to the development of PE, considering the analysis of the policy of educational coverage of
preschoolers in multi-grade classes, especially in rural and bilingual areas. These obstacles include:
Low social capital of informal teachers, weak motivation of multi-grade teachers to work with
preschool children, poor management of preschool education, and an environment lacking
appropriate facilities and equipment. Shahi Jame-Bozorgy, Nabi & Ojinejad (2021) compared
preschool period in Iran, Germany, France, and Malaysia and concluded that the most important
problem in Iran is the lack of a national trustee for preschool education and lack of integrated
management. Irannejad and Tehrani (2021) compared preschool education in Iran and South Korea
and listed the challenges of PE in Iran as the lack of acceptable laws & regulations for educators,
lack of training and low educational qualifications, use of retired teachers, shortage of educators,
shortage of educational space, and incompatibility of the environment & facilities with the age of
the child. Armand and Ghasemi-Rad (2013) reviewed the structure and challenges of the Iran
preschool education system, compared it with other countries, and raised the deep gap in quality
and equity in the Iranian preschool education system compared to international standards and
successful global models. This gap manifests itself in the form of several issues such as the parallel
work of responsible institutions such as the Welfare Organization of Iran and the Ministry of
Education. Razaghian et al. (2010) revealed that one of the problems of PE in Iran is lack of
sufficient knowledge and skills of teachers about children. Akash (2017) considers the most
important disadvantages of PE to be weakness in macro-management, use of unskilled workers,
low salaries of teachers, and lack of cooperation of parents and families. On the other hand, Khani

(2015) after evaluating the PE curriculum pointed out problems such as low quality of these
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programs and content. Razavi and Gorji (2015) also consider one of the vulnerable points in PE in
Iran is lack of attention to the realization of the goals of cognitive and emotional domains. Abbasi
and Pourshirazi (2014) emphasize the need to address problems such as limited facilities, financial
weakness, insufficient attention to PE centers in deprived areas, and lack of determining the
necessary legal standards. The findings of Pushneh and Khosravi (2012) and Fattahi (2012)
consider the low quality of teachers' skills, lack of relevant university degrees, teachers' lack of
motivation, and lack of appropriate investment as important challenges for PE. Govhar Nik (2011)
confirms this issue and introduces reforming the management structure of the PE system as one of
the factors for overcoming crisis. Considering the previous research findings, this study sought to
compare the PE systems in Iran, Japan, England, Germany, and Italy based on countries selection

strategy (different social systems, different educational outcomes). The questions of research were:

e What are similarities between goals, structure, content, challenges, and policies of PE in the
selected countries?

e What are differences between goals, structure, content, challenges, and policies of PE in the
selected countries?

2. Research Method

The research method was qualitative comparative and the target population included the pre-
primary education period in five countries of Iran, Japan, England, Germany, and Italy. The strategy
of “different social systems, different educational outputs” was used to select the countries. The
data collection method was documentary, through reviewing authentic printed and electronic
documents - national and international - by searching in information databases (Google Scholar ,
Science Direct) , official reports, international organizations (World Bank, OECD, UNESCO), and the
formal website of the Ministry of Education. The publication period was considered to be 2000 to
2024 for international sources and 2011 - 2025 for Iranian sources, and finally 54 reliable scientific
sources were selected and analyzed after screening through purposeful sampling. The research
tools were questionnaires, checklists, and data recording. To determine the validity of the data, an
attempt was made to consider concepts and terms based on a specific and objective definition. Also,
to determine the validity of the data, the researcher’s self-assessment method (confirmation of raw
data during data collection & analysis) and the opinions of comparative studies experts were used
(Kian, 2020). In order to analyze the data and draw comparative results, the four-stage Bereday’s

method - description, interpretation, juxtaposition, and comparison - was used.
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3. Findings
This section describes and interprets the PE - in terms of structure, goals, policies, content, and

challenges - in Japan, Germany, England, Italy and Iran. Also, the similarities and differences of key

indicators of preschool education in the selected countries were determined.

A. Description and Interpretation

In this stage, educational phenomena were systematically described based on evidence and
data extracted from multiple sources, including document analysis, reports, and authoritative
scientific texts. The process requires accurate recording of observations, comprehensive note-
taking, and selection of a rich database to provide analytical data in the interpretation stage (Sadr &

Kian, 2022).

Structure, goals, policies, content, and challenges of the preschool education system
1. Japan

The historical roots of preschool education in Japan date back to the late 19th century, when
the first kindergarten was established in 1876. However, the structured development of PE was put
on the government's agenda after World War II and the adoption of the new constitution in 1947.
Collective norms such as discipline, respect, and teamwork have become fundamental pillars of PE

(UNESCO, 2021).

Structure of the preschool education system

Children between the ages of 3 and 6 are allowed to enroll in PE centers. These centers are
mainly organized into two formats: “kindergartens” and “preschools.” Educational programs are
designed based on learning through play, social interactions, and collaborative activities and
administered under the supervision of the Ministry of Education, Culture, Sports, Science &

Technology, as well as in partnership with the private sector (MEXT, 2023: 2).

Macro-policies and responsible institutions

Japan’s PE system combines tradition and modernity, focusing on fostering individual
independence and supporting working families. These policies are implemented in a semi-
centralized structure and through collaboration between public and private institutions. The MEXT

is responsible for supervising educational centers for children aged 3 to 6 and setting educational
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standards - based on play and group activities. The Ministry of Health, Labor and Welfare is also
responsible for managing “day care centers for children aged 0 to 6” with the aim of supporting
working parents. In addition, local governments play a key role in allocating funds and monitoring

the quality of preschool centers (OECD, 2025: 9).

Educational Goals

« Fostering independence and self-help in everyday life.
* Respect for nature and local culture.

» Teaching social skills and group ethics.

« Strengthening academic readiness.

» Developing physical activity and motor coordination (Peak, 2023).

Educational content

» Educational framework based on the Course of Study for Kindergarten

= Key areas: Health, communication, environment, language, expression and human relations.

* Combining real-world experiences with creative play; focusing on developing
independence, cooperation and respect for others

= Interdisciplinary content (acquaintance with nature, music, art), (Ishimine, 2021).

Challenges

e Human resource shortage: Unbalanced teacher-to-child ratio (1:30)
e Resistance to change: Adherence to educational traditions as a major obstacle to the
implementation of new educational methods

e Extracurricular costs: Significant monthly expenses by families for extracurricular classes

(OECD, 2019a: 62).

2. Germany

Preschool education in Germany began with the establishment of the first “Kindergarten” by
Friedrich Frobel in 1837 - as a platform for fostering creativity, social skills, and learning through
play-. In the late 19th and early 20th centuries, the process of industrialization and social changes

led to the expansion of charitable, church, and civic kindergartens. After the reunification of West
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and East Germany in 1990, national policies shaped the unified German preschool system with a

focus on equal opportunities, multiculturalism, and quality assurance (Tan et,al, 2021).

Structure of the Preschool Education System

Children between the ages of 3 and 6 can enroll in preschool education centers. These centers
operate mainly under the name "kita" (integrated education & care centers). The educational
programs of PE are designed based on practical and social learning, and play & group interactions.
These centers are supervised by local and state institutions (Federal Ministry for Family Affairs,

Senior Citizens, Women and Youth, 2022: 24).

Macro-policies and responsible institutions

The macro-policies of PE in Germany are based on the principles of social justice, cultural
integration and play-based learning. These policies are implemented within the framework of a
federal and decentralized system that grants each state extensive power in the design and
implementation of educational programs. The distribution of implementation responsibilities is as

follows:

e Each state (such as Bavaria, Berlin and Hessen) has its own laws in the field of PE.

e The conference of state education ministers is responsible for macro-coordination.

e The Federal Ministry for Family Affairs, Senior Citizens, Women & Youth is responsible for
macro-policy development, and financing & monitoring the implementation of the laws.

e Local governments are responsible for operational management of centers and ensuring
access to services (OECD, 2020).

Educational Goals

* Developing language and communication skills.

 Fostering autonomy and decision-making.

* Reducing educational-social inequalities.

« Integrating science and mathematics into everyday learning.
¢ Promoting artistic and cultural creativity (Resa, 2020).

Educational content

o The Bildungsplan framework of each state with common concepts: Language and
literacy, elementary mathematics, natural sciences, art and music, socio-emotional
development.

o Project-based learning, free play and outdoor activities.
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o Special emphasis on cultural diversity and multilingual education in immigrant-
receiving areas (Fthenakis, 2022).

Challenges

Differences in educational standards between different states.
Severe shortage of specialized human resources and educators.

o Presence of non-German-speaking children in Berlin who require special
educational programs.
Cultural identity conflicts faced by immigrant children.
Allocation of a large share of the budget of small municipalities to preschools
(Tietze, 2021)

3. England

The history of PE in England dates back to the establishment of the first Froebel-style nursery
school in 1851. In the early stages, the development of these centres relied mainly on the support of
charities and the private sector. The passing of the Education Act in 1944, and in particular the
development of the “Early Years Foundation Stage” (EYFS) framework in 2008, strengthened the
role of government in ensuring the quality and support of children aged 0 to 5. The expansion of
free childcare hours and adoption of supportive legislation provided the necessary basis for the

inclusive participation of children in PE (Department for Education, 2023).

Structure of the Pre-Primary Education System

The age of entry to PE in England is set at 3 to 5 years. Institutions operating in this field include
nurseries, pre-primary classes and private & public educational centers. The curriculum of PE is
designed based on the EYFS framework, which emphasizes learning through play, development of
social skills and emotional growth. Monitoring the quality of education in these centers is carried

out under the responsibility of the Department for Education (Department for Education, 2023).

Macro-policies and responsible institutions

PE policies in England are designed based on the principles of educational equity, holistic child
development and support for working families. These policies are implemented within the
framework of a decentralized system. Institutions involved in the implementation of these policies

include:
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= Central government: Sets macro-policies through the Department for Education and
develops the EYFS educational framework,

» Local governments: Monitors the quality of centers and allocates funds, and

» Independent organizations: The Office for Educational Standards (Ofsted) to evaluate and
rank centers and provide specialized training for educators (OECD, 2022).

Educational Goals

o Fostering the holistic development of the child (physical, cognitive, social, emotional and
linguistic),
Creating a suitable environment for learning through play and curiosity,and
Ensuring equality of opportunity for all children regardless of cultural, linguistic or
economic background (Roberts, 2019).

Educational Content

+ The main framework of the Early Years Foundation Stage (EYFS).

+ Seven areas of learning: communication and language, physical development,
personal and social development, literacy, mathematics, understanding the world,
expressive arts.

« Attention to person-centered learning and designing content accordingly (Roberts,

2019).
Challenges

Gradual reduction in per-child funding

Significant quality gaps between centres in deprived and affluent areas

Teacher burnout due to high workload

Language development lag of children from low-income families due to poor quality
of educational centres (Early Years Alliance, 2023).

o O O O

These challenges require urgent attention from policymakers and the allocation of more

resources to ensure equal educational opportunities for all children.

4. Italy

This country has gained international fame for the emergence and development of the
Montessori and Reggio Emilia approaches to preschool education in the 20th century. Maria

Montessori founded the first “Children’s House” in 1907, based on the principles of independence
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and design of an enriched environment for children. Subsequently, the Reggio Emilia approach was
developed in the aftermath of World War II, which emphasizes the active participation of families
and communities and the recognition of the “Hundred Languages of Children.” The challenges
facing the Italian education system are mainly focused on the integration of the private and public

sectors and sustainable financing (Lillard, 2021).

Structure of the Preschool Education System

The age of entry into preschool in Italy is set from 3 to 6 years. Institutions active in PE include
"Acili Nido" (nest kindergarten) and "Sculla delle Infanzia" (preschool schools). The educational
programs of this period emphasize play-based education and development of creativity, and its
most important element is dynamic interaction of children with each other and educational
environment. Monitoring the educational quality of these centers is carried out under the

responsibility of the Ministry of Education and Local Authorities (Andreella, et al, 2024).

Macro-policies and responsible institutions

Preschool education policies in Italy are designed based on the principles of creativity-
centeredness, family participation and social justice. These policies are implemented within the
framework of a semi-centralized system that grants different regions the powers to adapt national

programs to local needs. The responsible institutions in this area include:

= Ministry of Education: Develops the national educational framework and ensures the
implementation of the compulsory education law for the 3-6 age group,

= Regional governments: Operationally manage preschool centers and adapt educational
programs,

= Municipal councils: Monitor the quality of centers and facilitate collaboration with families
(OECD, 2019b).

Educational Goals

» Multifaceted and linguistic creative expression.

« Participatory and conversational learning.

« Fostering active citizenship.

* Development of artistic skills through group projects.

* Development of physical and perceptual skills. (Melis, 2026)

Educational Content
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Preschool education is part of the “Scuola dell'Infanzia” system.
Five Domain Content: Identity, autonomy, social skills, basic mathematical and
language skills, scientific-sensory experiences.

o Play-based approach and group learning inspired by the “Reggio Emilia approach”
(Mantovani, 2020).

Challenges

» Inequality in educational coverage rates between deprived and affluent regions,

= Lack of educational infrastructure, such that schools in southern Italy lack standard
play spaces,

= Decreased attention to creativity-oriented learning due to increasing pressure for
standardization and uniform testing, and

» Gradual weakening of the Reggio Emilia philosophy under the influence of the
requirements of a centralized educational system (Lillard, 2021).

These challenges require the adoption of comprehensive strategies and allocation of
adequate financial resources to maintain the quality and authenticity of Italian preschool education

system.

Iran

Preschool education in Iran began in the late Qajar period and early Pahlavi dynasty with the
establishment of Western-style "kindergartens"” inspired by the theories of Froebel and Montessori.
These centers were initially limited to wealthy families and urban centers. In the 1960s, with the
start of educational reforms and government support, kindergartens and preschools expanded,
with institutions such as the "Iran Women Organization" playing a key role in this process. After the
1979 revolution, the focus was on Islamic education, strengthening national identity, and relative
integration of kindergartens into the education structure. Since the 1990s, PE - especially for
bilingual and nomadic regions - has been the focus of policymakers and become mandatory in some
provinces. During the 1990 to 2011, a quality-oriented approach, teaching basic competencies, and
developing social & language skills to prepare children for primary school were on the
government's agenda. Currently, the Supreme Council of Education, the National Organization for
Child Education, and other decision-making institutions play a pivotal role in policymaking,
planning, and monitoring the quality of PE and the expansion of educational justice (Supreme

Council of the Cultural Revolution, 2022).
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Structure of the Preschool Education System

= Entry Age: Preschool education includes children aged 4 to 6,

= Type of Institutions: Kindergartens and preschools operating under the supervision of the
Ministry of Education,

= Curriculum: Emphasis on play-based activities, social and emotional development of
children, and preparation for entering primary school,

= Supervision: Supervision of institutions has been the responsibility of the Ministry of
Education and the Children National Education Organization since 2022 (Supreme Council
of the Cultural Revolution, 2022).

Macro-Policies and Responsible Institutions

Macro-policies of PE in Iran are designed based on strengthening Islamic-Iranian identity,
educational justice, and preparing children to enter formal education system. These policies are
influenced by higher-level documents, structural challenges, and socio-cultural priorities of the
country. Also, the responsible institution in the field of PE is the Ministry of Education, which is
primarily responsible for planning and supervising preschool centers (4-6 years) and developing
the “Preschool Curriculum Document” - with an emphasis on basic skills and religious values-. Since
2020, supervision of kindergartens for children less than 3 years of age and private centers has also
been entrusted to the Ministry of Education. Other responsible institutions in the PE include the
Supreme Council of Cultural Revolution, which is responsible for approving macro-policies such as

emphasizing the “role of the family in Islamic education” (Aghazadeh, 2020).

Educational Goals

* Improve cognitive skills through play-based activities.
» Strengthen social interaction and collaboration skills.

* Develop preschool literacy and basic language skills.

« Cultivate national-religious identity and moral values.
« Improve fine and gross motor skills (Pourzandi, 2022).

Educational Content

o Emphasis on comprehensive development (physical, cognitive, emotional, social).

o Program content includes more educational games, poetry and storytelling, basic
science and math concepts, motor and social skills, familiarity with culture and life
values.

o Attention to informal education in the form of games and group interaction
(Roointan, 2022).
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Challenges

« Access gap between urban and rural areas, with coverage rates of 30 percent in rural areas
and 60 percent in urban areas (Supreme Council of the Cultural Revolution, 2022).

+» Shortage of skilled workers, with only 40 percent of teachers having relevant university
degrees.

* Gender norms that limit girls’ attendance at preschools in some areas with traditional
cultures.

+ Parental expectations for early literacy education, inconsistent with the goals of inclusive

growth (Ranjbar, 2012).

Insufficient funding, with 0.05 percent of GDP allocated to preschool education.

Unregulated privatization has led to the creation of centers with high tuition fees and

reduced access to preschool education for low-income families.

3

8

R/
0’0

The destructive effects of the managerial duality between the Ministry of Education and the

Welfare Organization of Iran in recent years remain.

Table 1. Strengths and weaknesses of the preschool education system of selected countries

Japan

o Strengths: High educational coverage through very high enrollment (92%) for 3-5 year
olds; emphasis on social skills through group activities, visual documentation of children’s
progress.

o Weaknesses: Stress from parental pressure to achieve academic success, unbalanced child-
teacher ratios; high costs of extracurricular activities (Peak, 2023).

Germany

e Strengths: 94% child coverage with emphasis on universal access; practical learning based
on Froebel philosophy; 6-month project-based assessment; immigrant integration policies.

o Weaknesses: Heterogeneity of state standards; teacher shortage; pressure from city budget
shortage; immigrant identity challenges (Tan, 2021)

England

« Strengths: Provision of a written framework for learning; Free childcare hours; Independent
monitoring; Digital documentation of academic progress.

e Weaknesses: 17% reduction in funding per child; Quality gap in deprived areas; 68%
teacher burnout; Inequality of access (Robert, 2019)

Italy

o Strengths: Application of Montessori and Reggio Emilia educational philosophy; self-
assessment of children; free compulsory education; creative documentation.

» Weaknesses: Lack of play spaces in the south part of country; pressure of standardized tests;
lack of funding for integration (Melis, 2026).

Iran

 Strengths: Integration and establishment of the National Organization for Child Education;
Growth of educational coverage at 70%; Non-competitive descriptive assessment;
Emphasis on Iranian-Islamic identity.

e Weaknesses: Urban-rural divide; 60% shortage of specialized educators; Lack of funding;
Unregulated privatization; Conflicting educational goals (Supreme Council of the Cultural
Revolution, 2022).
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B: Juxtaposition and Comparison Stages
Juxtaposition Stage

In this stage, the results obtained from the description and interpretation stage are combined

with the educational characteristics of selected countries.

Table (2). Juxtaposition of institutional structure, macro policies, entry age, financial policy,

objectives and content of PE

Comparativ | Iran Japan England Germany Italy
e dimension
Structure Ministry  of | MEXT, local | Department | Federal Ministry of
and Education, State, for Ministry  of | National
responsible provincial private Education Education, Education,
institutions and city | institutions | (DfE), Local | state Regional
education Education ministries of | Education Offices,
departments, Authorities | education, Municipalities,
private (LEASs), church and | Private
kindergarten private and | private Institutions
S state institutions
schools
Educational | educating a | Cultivating a | Learning Developing Harmonious child
goals and | faithful, balanced through the child's | development,
philosophy committed, personality, | play, personality, creativity, artistic
creative and | respect for | developing | autonomy, expression,
responsible society, self- | social skills, | responsibility | respect for
person; sufficiency, school ,social skills | cultural diversity
Developing creativity, readiness,
an Islamic- | and self-
[ranian collective confidence
personality; cooperation
Preparing for
education
Entry age | 3-6 years, | Kindergarte | 3-5 years, | 3-6 years, | 3-6 years, optional
and duration | year-long n (3-6) and | mandatory | optional but
period, Preschool from  the | popular
optional but | (5-6), age of 4.
expanding optional
Financial Public (free | Local- Governmen | State-fed, free | State-local
policy in the public | government, |t funding | in most | funding, free in the
sector), private (15 free | states, public sector,
private sector hours), parental tuition in the
(tuition fee), | tuition, financial involvement | private sector
charitable government | assistance in some cases
donations subsidies for | for needy
low-income | families
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Content

families
Educational Course of | EYFS with | Bildungsplan,
games, basic | Study Areas: | seven areas | project-based
concepts, Health, of learning | learning,
teaching Language, and open space,
culture and | Expression, continuous | multilingual
values Environmen | assessment

t

Scuola

based
Reggio/Montessor
i

Management
duality

The  destructive
effects of
overlapping duties
between the
Ministry of

Education and the
Welfare
Organization
remain
Geographical gap
Rural areas: 30%
Urban areas: 60%
Human resource
shortage

Child to teacher
ratio: 1 to 30

Traditionalism
Resistance to
changing
traditional
teaching methods
despite global
advances

Burnout
Coach burnout due
to high workload

Shortage of
specialists

Only 40%  of
educators have
relevant university
degrees

Conflicting goals
Parental
expectations  for
early literacy
instruction conflict
with holistic
development goals

Lack of specialized

programs
Educational
programs less
responsive to the
needs of
immigrant
children

Early stress

High parental
expectations lead

to chronic stress in
children aged 3-6

Differences in the
quality of regions

The quality of
centers in
deprived areas is
much lower than
in other areas.
Language lag.
Children from low-
income families
lag  behind in
terms of language

Table (3). Juxtaposition of challenges in the PE in selected countries

Insufficient
funding

0.05% of GDP
allocated to pre-
primary education

Unregulated
privatization
Creating  centers
with high tuition
fees and reducing
access for low-
income families
High additional
costs

Families pay up to
$500 per month
for extracurricular
classes

Budget cuts
Reduction in
budget allocated
per child

Gender Norms
Restrictions on
Girls' Attendance
at Preschools in
Some Traditional
Areas

Social Pressure
High parental
expectations  for
early academic
success

Social Inequality

The stark
difference in the
quality of
education between
different social
classes
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states

Schools
Italy

lack
playgrounds

Lack of integration
Different
educational
standards between

A severe shortage
of teachers
skilled labor

Lack of infrastructure

and

southern
standard

development.
Language
Challenges

Some  preschool
children in Berlin

are non-German
speakers and
require special
programs

Declining Creativity
Pressure to
Standardize Tests
Undermines Reggio
Emilia Philosophy

Lack of budget

A large portion of
the budget of small
municipalities s
spent on preschool
centers.

Regional Inequality
Differences in
Primary Education
Coverage Rates in
Deprived Areas

Pre-

Cultural
Conflict
Immigrant
children
experience conflict
in their cultural
identity.

Regional
Challenges
Difference

Identity

often

Economic

in Access
Between the North and
South of the Country

Table (4). Examining the strengths and weaknesses of the preschool education system in selected

countries

 lran England Germany Japan
strengths wezknesses strengths weaknezzes strengths weaknesses strengths weaknezzes strengths weaknesses
Integration | -Urban-rural Montessori | -Lack of - Documented | -17% -943% Inconsisten | - Very high -Stress from
and £3p. and Reggio | playspaces | frameworkin | reduction coverzge t state enroliment parental
estzblishm | -60% shortage | Emilia inthe the learning in budget with standards. coverage pressure to
ant of the of specialized | philosophy. | South, area.] per child. emphasison | -Trziner (925¢) for succeed
National teachers. - Children's | -Pressure - Free hours of | -Quality universal shortage. childrenages | academically.
Children's -Budget self- of care. gapin access. -City 3-5. -Child-to-
Organizatio | shortage. assessment | standardize | - Independent | deprived -Practical budget -Emphasison | teacher ratio.
n. -Unregulated | . d tests. supervision. areas. learning pressure. social skills -
-Increasein | privatization. - Free -Lack of Digital -63% bazed onthe | -Identity through group | Extracurricula
educztional | -Conflict of compulsory | integration | documentatio | burnout Faraday chalienges | activities. r costs.
coverage to | educational educstion. | funding. nof academic | among philosophy. of Visual -Wezknesses
70%. goals. - Creative progress teachers. -6-month immigrants | documentatio | inimmigrant
-Non- documenta -Inequality | project- in Berlin. nof children's | integration
competitiv ry of access basad progress programs
e (Teachers evaluation.
descriptive Union, -lmmigrant
assessment integration
3 policies.
-Emphasis
on iranian-
Islamic
identity.

Comparison Stage

In this stage, the research problem was carefully examined and compared in detail based on

similarities and differences.
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Table (5) Comparison of institutional structure, policies, educational goals, and educational
content of preschool in selected societies

Dimension/Criteria Description/Component Iran Japan England Germany Italy

Structure =18 Plurality/Integration of the Decision- & & & &
responsible institutions Making Institution

Macro Policies and Upstream Documents * * *
Institutional Monitoring and Evaluation * & G
System

Support policy Educational Coverage Rate & & & &
Justice and Access to & & &

Disadvantaged/Marginalized Areas

Gender Coverage * * * * *

Educational objectives Strengthening social skills & & & & &
Strengthening motor skills * * *
Strengthening creativity * * * *
Academic readiness * * *
Strengthening perception * * *
Strengthening group skills &

Strengthening national identity

Financial policy Amount of government and public & & & &
budget contribution
Private sector and family participation &

*
*
*

Support for vulnerable groups

Educational content Self-knowledge &3
Basic sciences (mathematics, etc.)

Verbal reinforcement

* ¥ ¥ ¥ ¥

*

Sensory motor reinforcement

*
*

Teamwork reinforcement &
Life values reinforcement X
Connection with the environment
Interdisciplinary content

* ¥ ¥
*
*

Analysis and comparison of findings

This section compares PE in Iran, Japan, England, Germany and Italy, and the comparison is

presented in different dimensions.

- Similarities and differences in structure and quality standards:

All selected countries consider PE as a formal part of the national education system and
administer it under the supervision of government or semi-government institutions. For example,

in Japan, the Ministry of Education sets standards and private centers are required to comply with
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them. In Germany, state standards are established with national coordination and quality assurance
through the Conference of Ministers of Education. In England, a national framework is implemented
in all private and public centers. In Italy, a national framework is implemented with the possibility
of regional adaptation and quality assessment of all centers, and in Iran, a national organization for
children education and development was established and a preschool curriculum is developed.
Countries such as England and Japan (National Curriculum Guide) and Germany and Italy (despite
the diversity and application of approaches such as Froebel, Montessori, and Reggio Emilia) have
specific curriculum frameworks and quality standards for monitoring PE. These frameworks help
educators design and implement educational programs tailored to the developmental needs of
children and also ensure that minimum quality standards are met. In Iran, despite efforts to
develop educational standards, monitoring their implementation and ensuring quality in all centers
- especially private centers - faces challenges. The lack of a unified and standardized curriculum
framework for all centers (including kindergartens supervised by the Iran Welfare Organization
and preschool centers affiliated with the Ministry of Education) can lead to inconsistencies in the

content and quality of education.

-Similarities and differences in policies:

Japan, England, Germany and Italy have relatively centralized or federal structures with
specific rules for PE, although Germany has shown more flexibility at the state level and Italy in the
private sector. Iran faces institutional duality (the Welfare Organization and the Ministry of
Education), which sometimes leads to confusion and incoherence in policy-making. Also, all
developed countries have allocated a significant share of financing preschool education to the
government or municipalities, which has led to a reduction in the financial burden on families and
increased equitable access to PE. In Iran, the main financial burden is on families, which leads to

inequality in PE access.

Similarities and differences in educational goals:

In all five countries, PE is based on the all-round development of the child - cognitive, social,
emotional and physical - and the educational philosophy emphasizes play-based and exploratory
learning - rather than the mere teaching of academic skills. All selected countries attach importance
to creating a rich and safe learning environment and providing opportunities for the child to freely
interact with peers and the teacher. Education is based on respect for the individuality and specific

needs of each child and support for personalized learning, and the link between education and
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development of social values (cooperation, responsibility, respect) is an integral part of the PE
approach. Of course, the quality of the implementation of these goals is also important. While,
England approach emphasizes development of seven areas, Japan focuses on social development
and respect for the group. Germany emphasizes socio-emotional and linguistic aspects, and Italy -
with its Montessori and Reggio Emilia approaches-, emphasizes the child's creativity and self-
expression. Iran also emphasizes the all-round development of the child along with the teaching of
Islamic values, but in practice, these goals may not be fully realized due to a lack of resources and
quality education. Based on the findings of this comparative research, the opportunities and
challenges of each preschool education system are identified and the following suggestions are

presented at the executive and practical level for improving PE in Iran:

« Management integration: Strengthening the role of “National Organization for Child
Education” in order to eliminate parallel work and coordinate between related institutions.

+¢ Educational justice: Allocating special budgets to deprived areas and developing
educational infrastructure in villages.

+» Developing a national framework for assessing social, emotional, and cognitive skills using

tools such as portfolios and visual documentation.

4., Conclusion

The aim of study was to conduct a comparative research about PE system in Iran, Japan, England,
Germany, and Italy. The findings revealed that existing differences are the result of complex
interactions and overlaps between four main components: Cultural & social context, management
structure, economic policies, and history of educational transformation. These components not only
operate independently, but also interact with each other in the policy-making and implementation
space, shaping the quality, equity, and coverage of PE.

In the cultural and social dimension, the education system of each country is a reflection of
values, norms and expectations of that society. In Japan, a deep culture of collectivism, discipline
and respect for social hierarchy is evident at all levels of PE. For example, even game-based
innovations are implemented in the form of group and task-oriented frameworks. Also, parental
pressure on academic success from a very young age has led to the boom of extracurricular
programs with relatively heavy costs, as noted in OECD reports (OECD, 2019a). In Italy, the
educational philosophies of Montessori and Reggio Emilia are a direct reflection of the artistic and

humanistic traditions of this country. Learning environments are designed in such a way as to
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foster creativity, self-expression and learning based on group projects, and family plays an
important role in PE as an educational partner.

Iran, as a country with a distinct religious and cultural value system from the four selected
countries, has placed moral, spiritual, and religious education goals at the center of PE educational
content, although limited financial resources; although weak institutional coordination have
created a significant gap between these ideal goals and implementation status, distorting
educational equity. In the management structure, different governance frameworks determine the
level of standardization and adaptability of policies. Germany, with its federal system, has
maximized the transfer of power to the states, allowing them to adapt preschool programs to local
needs - including policies for the integration of immigrants and multilingual people. However, the
OECD report revealed that this same autonomy has created significant heterogeneity in the quality
of PE across states (OECD, 2020). England has adopted a quasi-centralized model in which the
national framework (EYFS) ensures basic quality while local councils have the power to adjust and
adapt programmes. Japan and Italy also have implemented a semi-centralized structure in which
ministries of education and local authorities share roles to enable PE programs to be adapted to
social and cultural conditions. Iran, with its dual institutional structure and lack of integration of
responsibilities, suffers from a lack of management coherence and is unable to develop and
implement uniform national standards. Also, in economic policies, differences in funding patterns
have had a direct impact on educational equity and PE coverage rates.

The European countries such as England, Germany and Italy, finance the majority of pre-
primary education costs from the public budget and municipal grants, which has led to PE coverage
rates of over 90% according to UNESCO statistics. This extensive funding has not only ensured
equal access but also enabled investment in sustainable quality of PE. Japan, with its mixed model
of government funding and household tuition, has placed significant economic pressure on families,
which could lead to a widening opportunity gap despite universal PE coverage. Iran, with its heavy
reliance on private sector investment and low government participation, is in a situation that has
resulted in an urban-rural gap and severe inequality in access to PE services. This situation, similar
to other developing countries, has been identified as one of the main obstacles to educational equity
in promoting PE in Iran (Artipah et al., 2024).

In terms of educational content, although all selected countries have chosen the all-round
development of the child - cognitive, social, emotional and physical dimensions - as the main goal of
PE, their priorities and strategies differ. While the Japanese education system emphasizes social

skills, teamwork, and respect for public order, Germany focuses on cultural integration and
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multilingual hands-on learning. England organizes seven main areas of play-based learning into a
national framework, while Italy prioritizes creativity, art, and child self-expression. Meantime, for
Iranian education policymakers, the connection of moral and cultural values with PE is a priority.
This harmony between cultural philosophies and educational goals has been identified in Wagner’s
(2014) studies as a factor in the sustainability and social acceptance of PE.

Along with these differences, significant similarities were also observed. Play-based learning,
diversity of service providers (public and private), active participation of families in educational
programs, and preparation of children for entry into primary education are seen in all preschool
systems. These common patterns demonstrate the existence of global standards combined with
adaptation to local situations that emphasize the developmental needs of children and the
requirements for their successful transition to the formal education system. The outcome of this
analysis - taking into account the research background- indicates that the success of preschool
systems is the product of the combined management of four cultural, political, economic, and
historical components. Countries such as England and Germany have been able to create this
coordination are at a higher level in the indicators of quality and coverage of PE and the realization
of educational justice. On the other hand, the preschool education system in Iran - despite the all
efforts and progress- still faces fundamental challenges. The most important challenges include the
remaining consequences of the institutional duality between Iranian Welfare Organization and
Ministry of Education, strong dependence on parental tuition, lack of integrated quality standards,
and weakness in training specialized human resources. This finding is consistent with the finding of
Aghazadeh (2020), which shows that these challenges have prevented the full realization of the
potential of preschool education to achieve the goals of comprehensive development of children.
Iran can learn important lessons by benefiting from the experiences of these selected countries.
Accordingly, the following suggestions should be considered by curriculum and educational

planners:

e Integration and coherent policymaking: Resolve institutional duality and create a single
custodian with full authority for preschool education

e Increase public investment: Preschool education should be considered a long-term
investment in human development and significant public funding should be allocated to
ensure equitable access

e Develop and implement national quality standards: Develop and closely monitor the
implementation of quality standards for curricula, educational spaces, and human resources
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Ultimately, the success of a preschool education system depends on several factors, the most
important of which are political will, the allocation of adequate resources, and the existence of a
clear and comprehensive educational philosophy that contributes to the all-round development of

the child and his preparation for the future.

References

Abbasi, L., & Pourshirazi, H. (2014). Review of the preschool situation with emphasis on legal
documents and the responsibilities of the State Welfare Organization and the Ministry of
Education [Research report]. Majlis Research Center, Social Studies, Serial No. 69112,
Subject Code 2161. [in Persian]

Aghazadeh, A. (2020). Issues of education in Iran . SAMT Publications. [in Persian]

Akhesh,S.(2017).Design and validation of the preschool curriculum in Iran, PhD Dissertation,
Kharazmi University, Tehran. [in Persian]

Andreella, A., Aliverti, E., Caldura, F., & Campostrini, S. (2024). Spatial clusters for demand and
supply of early childhood education and care services in Italy. Socio-Economic Planning
Sciences, 102034. https://doi.org/10.1016/j.seps.2024.102034

Ansari, A, et al. (2018).The Persistence of Preschool Effects from Early Childhood Through
Adolescence: A Propensity Score Matching Study. Educational Psychology, 110(5), 695-710.
https://doi.org/ 10.1037/edu0000255

Akar, H. (2010). Challenges for schools in communities with internal migration flows: Evidence
from Turkey. International Journal of Educational Development, 30(3), 263-276.
https://doi.org/10.1016/j.ijjedudev.2009.11.003

Armand, M., & Ghasemi Rad, M. (2013). Preschool education in South Korea. Roshd Early Childhood
Education Journal, (18), 12-15. [in Persian]

Artipah, A, Sain, Z. H., Asfahani, A., & Sa’diyah, S. (2024). Early childhood education reform in
Pakistan: Challenges, innovations, and future prospects. Absorbent Mind: Journal of
Psychology and Child Development, 4(1), 57-64.
https://doi.org/10.37680/absorbent_mind.v4i1.4903

Barnett, W. S. (201Y). Effectiveness of early educational intervention. Science, 333(6045), 975-978.
https://doi.org/10.1126/science.1204534.

Bansod, A. (2025). Early Childhood Education Under the NEP2020 Framework. journal of
EducationalResearch and Policies,7(1),5-8. https://doi.org/10.53469 /jerp.2025.07(01).02

Brookes, H., Southwood, F., Méssmer, M., Makaure, P., White, M., Coetsee, C., Yalala, S., Kruger, H.,
Ndhambi, M., Ndlangamandla, S., Bhuda, M., Brink, N., Buthelezi, N., Jiyana, W., Khumalo, F.,

4346 Iranian Journal of Comparative Education, 9(3), 4325-4350


http://dx.doi.org/10.1037/edu0000255
https://doi.org/10.1016/j.ijedudev.2009.11.003
https://doi.org/10.37680/absorbent_mind.v4i1.4903
https://doi.org/10.1126/science.1204534
https://doi.org/10.53469/jerp.2025.07(01).02

A Comparative Study of Preschool Education System ...

Ludidi, B., Matfunjwa, M., Miriri, L, & Skosana, N. (2025) 'Instrument adaptation for
measuring early child language development across multilingual and sociocultural diverse
settings', Developmental Psychology, . Available at: 10.1037/dev0001935

Federal Ministry for Family Affairs, Senior Citizens, Women and Youth. (2022). Childcare in

brief:Expansion status and demand in 2022 [in German].
https://www.bmfsfj.de /bmfsfj/service/publikationen/kindertagesbetreuung-kompakt-
228472,

Department for Education. (2023). Early years foundation stage (EYFS) statutory framework: Setting
the standards for learning, development and care for children from birth to five.
GOV.UK https://www.gov.uk/government/publications/early-years-foundation-stage-
framework--2.

Dominguez-Muinoz, A. Carlos-Vivas, ], Barrios-Fernandez, S., Adsuar, J. C., Morenas-Martin, J.,
Garcia-Gordillo, M. A.,, & Dominguez-Muiioz, F. ]. (2021). Pedagogical proposal of tele-
exercise based on “square stepping exercise” in preschoolers: study protocol. International
Journal of Environmental Research and  Public  Health, 18(16), 8649.
https://doi.org/10.3390/ijerph18168649

Department for Education. (2023). Child care and early years provider survey: 2023 (Official
Statistics).GOV.UK.https://explore-education-statistics.service.gov.uk/find-
statistics/childcare-and-early-years-provider-survey/2023

Fthenakis, W. E., & Textor, M. R. (2022). Implementation of STEM in German kindergartens:
Curriculum integration and outcomes. International Journal of Early Years Education, 30(3),
400-416

Fattahi, Sh. (2012). A comparative study of preschool education systems in Iran, Germany, and South
Korea [Master’s thesis, Allameh Tabataba’i University]. Irandoc. [in Persian]

Frola, A., Delprato, M., & Chudgar, A. (2024). Lack of educational access, women’s empowerment
and spatial education inequality for the Eastern and Western Africa regions. International
Journal of Educational Development, 104, Article 102939.
https://doi.org/10.1016/j.ijjedudev.2023.102939.

Goharnik, M. (2011). A study of the structure and management methods of preschool centers in
Iran, Japan, and India, M.A. Thesis, Allameh Tabataba’i University, Tehran. [in Persian]

Irannejad, P., & Tehrani, F. (2021). A comparative study of preschool education programs in Iran
and South Korea. Quarterly Journal of Health and Education in Early Childhood, 2(2), 47-61.
[in Persian]

Ishimine, K. (2021). Quality and equity in Japan’s early childhood education and care policy.
International Journal of Early Childhood, 53, 231-247. https://doi.org/10.1007 /s13158-
021-00285-3.

4347 Iranian Journal of Comparative Education, 9(3), 4325-4350


https://www.bmfsfj.de/bmfsfj/service/publikationen/kindertagesbetreuung-kompakt-228472
https://www.bmfsfj.de/bmfsfj/service/publikationen/kindertagesbetreuung-kompakt-228472
http://gov.uk/
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
http://gov.uk/
https://explore-education-statistics.service.gov.uk/find-statistics/childcare-and-early-years-provider-survey/2023
https://explore-education-statistics.service.gov.uk/find-statistics/childcare-and-early-years-provider-survey/2023
https://doi.org/10.1016/j.ijedudev.2023.102939
https://doi.org/10.1007/s13158-021-00285-3
https://doi.org/10.1007/s13158-021-00285-3

A Comparative Study of Preschool Education System ...

Khaleghi Nejad, S. A., & Pirzadi, H. (2023). [Policy analysis of preschool educational coverage in
multi-grade bilingual classrooms for rural areas: A descriptive qualitative study, Curriculum
Studies Research, 13 (2),231-260. [in Persian]

Kian, M. (2020). [A comparative study of ICT programs in basic education in Australia, Finland and
Iran/. Iranian Journal of Comparative Education, 2 (3), 383-406. [in Persian]

Khani, S. (2015). Curriculum evaluation of preschool programs from the perspective of educational
instructors in Sanandaj [Master’s thesis, University of Kurdistan]. Irandoc. [in Persian]

Koomen, H., & Zoanetti, N. (2018). The impact of early childhood education on long-term
development.journal of Educational Psychology, 110 (4), 567-
589. https://doi.org/10.1037 /edu0000235.

Lillard, A. S. (2021). Montessori:The science behind the genius. Oxford University Press.

Mantovani, S., & Bove, C. (2020). Early childhood education in Italy: Traditions and current issues.
International Journal of Early Childhood, 52, 157-172.

Melis, C., Borg, F., & Falcicchio, G. (2026). Sustainability in early childhood education: a comparison
among national curricula in Italy, Norway and Sweden. Environmental Education
Research, 32(1), 47-68. https://doi.org/10.1080/13504622.2025.2505954.

Supreme Council of the Cultural Revolution. (2022). Statute of the National Organization for the
Education and Upbringing of Children (Approval No. 836)
https://qavanin.ir/Law/TreeText/?IDS=7619832492185275977, [in Persian].

Ministry of Education, Culture, Sports, Science and Technology. (2024). Japan. In K. A. Reynolds, C.
E. A. Aldrich, A. Bookbinder, A. Gallo, M. von Davier, & A. Kennedy (Eds.), TIMSS 2023
encyclopedia: Education policy and curriculum in mathematics and science. Boston College,
TIMSS & PIRLS International Study Center. https://doi.org/10.6017 /Ise.tpisc.timss.rs5882

Mondi, C. F., Giovanelli, A., & Reynolds, A. ]J. (2021). Fostering socio-emotional learning through
early childhood intervention. International Journal of Child Care and Education Policy, 15,
Article 6. https://doi.org/10.1186/s40723-021-00084-8

OECD (2019.), Education Policy in Japan: Building Bridges towards 2030, Reviews of National Policies
for Education, OECD Publishing, Paris, https://doi.org/10.1787/9789264302402-en.

OECD (2019y), Education Policy Outlook 2019: Working Together to Help Students Achieve their
Potential, OECD Publishing, Paris, https://doi.org/10.1787 /2b8ad56e-en.

OECD (2020), Education Policy Outlook in Germany, OECD Education Policy Perspectives, No. 16,
OECD Publishing, Paris, https://doi.org/10.1787/47b795b1-en.

OECD (2022), Education Policy Outlook 2022: Transforming Pathways for Lifelong Learners, OECD
Publishing, Paris,https://doi.org/10.1787/c77c7a97-en

OECD. (2025). Early childhood education and care policy review: Japan. OECD
Publishing. https://doi.org/10.1787/9789264226562-en

4348 Iranian Journal of Comparative Education, 9(3), 4325-4350


https://doi.org/10.1037/edu0000235
https://doi.org/10.1080/13504622.2025.2505954
https://qavanin.ir/Law/TreeText/?IDS=7619832492185275977
https://doi.org/10.6017/lse.tpisc.timss.rs5882
https://doi.org/10.1186/s40723-021-00084-8
https://doi.org/10.1787/9789264302402-en
https://doi.org/10.1787/9789264226562-en

A Comparative Study of Preschool Education System ...

Olczyk, M., Schneider, T., Washbrook, E., Akabayashi, H. ., de la Rie, S., Boinet, C., Kameyama, Y.,
Keizer, R, Nozaki, K., Panico, L., Casoni, V. P., Shikishima, C., Solaz, A. Volodina, A,
Yamashita, ], Waldfogel, ], & Weinert, S. (2021). National context and socioeconomic
inequalities in educational achievement: An overview of six high-income countries: France,
Germany, Japan, the Netherlands, the United Kingdom, and the United States (pp. 1-51).
. https://www lifbi.de/Portals/32 /Publications/LIfBi%20Working%Z20Paper%2096.pdf

Pasandideh, N., & Sabzeh, B. (2022). The effect of preschool education on self-esteem of first-grade
elementary students. Curriculum Studies, 65, 159-178.[in Persian]

Peak, L. (2023). Learning to go to school in Japan: The transition from home to preschool life. Univ
of California Press

Pooshaneh, K., Khosravi, A. A., & Pourali, P. (2012). Evaluation of the quality of preschool centers’
programs in Tehran. Journal of New Thoughts on Education, 8(1), 11-23. [in Persian]

Pourzandi, S., & Nateghi, F. (2020). Identify factors, criteria, and indicators for evaluating the quality
of preschool curriculum. Theory and Practice in the Curriculum, 8(16), 215-242, [in Persian]

Ranjbar, A., & Kalbali, E. (2012). Preschool education in today’s world. Jihad Daneshgahi Publishing.
[in Persian]

Razavi, A, & Gorji Poshti, Kh. (2015). The degree of alignment between the intended and
implemented preschool curriculum.Theory and Practice in Curriculum, 3(5), 1-13. [in
Persian]

Razzaqian, Z., Pourqaz, S., & Toomaj, A. (2018). Challenges and problems of preschool teachers.
Research in Educational Sciences and Counseling, (9), 129-144. [in Persian]

Resa, E., Wolf, K. M., & Anders, Y. (2020). Preschool teachers’ team goal setting and domain-specific
process  quality in  day-care  centres.  bildungsforschung,  2(18), 1-20.
https://doi.org/10.25539/bildungsforschun.v2i18.299.

Roberts-Holmes, G., & Bradbury, A. (2019). Early years foundation stage profile: The problem with
early testing. British Educational Research Journal, 45(4), 651-671

Roointan, Z., Jalalvandi, M., & Nateghi, F. (2022). Validation of story and storytelling with emphasis
on the goals of preschool curriculum in Kermanshah Province: A mixed study, New Thoughts
on Education, 18(1), 47-68.

Sadr, A, Kian, M., Sedaghati, A., & Abbasi, E. (2022). A comparative study of the art and culture
curriculum in secondary education in Australia, Canada, Malaysia, and Iran. [ranian Journal
of Comparative Education, 5(4), 2183-2209 [in Persian]
https://doi.org/10.22034/ijce.2021.257295.1247

Shahi Jameh Bozorgi, M., Nabi, Z., & Oujinejad, A. R. (2021). A comparative study of secondary school
curricula in the United States [Paper presentation]. 4th International Conference on
Psychology, Educational Sciences, and Social Studies, Hamedan, Iran. [in Persian]
https://civilica.com/doc/1460468/

4349 Iranian Journal of Comparative Education, 9(3), 4325-4350


https://www.lifbi.de/Portals/32/Publications/LIfBi%2520Working%2520Paper%252096.pdf
https://doi.org/10.25539/bildungsforschun.v2i18.299

A Comparative Study of Preschool Education System ...

Sheridan, S. M., Knoche, L. L., Boise, C. E., Moen, A. L., Lester, H. F., Edwards, C. P., Schumacher, R, &
Cheng, K. (2019). Supporting preschool children with developmental concerns: Effects of
the Getting Ready intervention on school-based social competencies and relationships.
Early Childhood Research Quarterly, 48, 303-316.
https://doi.org/10.1016/j.ecresq.2019.03.008.

Tan, R, Lichtblau, M., Wehmeier, C., & Werning, R. (2021). Preschool teachers’ attitudes towards
inclusion: a comparison study between China and Germany. European Journal of Special
Needs Education, 37(6), 994-1008

Tietze, W., Rofsbach, H. G., & Grenner, D. (2021). Early childhood education and care in Germany: An
overview. In R. E. Tremblay, M. Boivin, & R. DeV. Peters (Eds.), Encyclopedia on early
childhood development. https://www.child-encyclopedia.com/encyclopedia

Ulzytueva.A.l. (2024) Modern Challenges and Strategies for the Development of Preschool
Education, CoBpeMeHHble BbI30Bbl U CTPATErMH Pa3BUTHUSA [JOIIKOJIBHOIO 0O0pa30BaHUs,
https://doi.org/10.21209/2658-7114-2024-19-2-106-11, [in Russian]

UNESCO.(2015). Global education monitoring report. UNESCO
Publishing. https://www.unesco.org/gem-report/en

UNESCO. (2019). Global education monitoring report 2019: Migration, displacement and education -
Building bridges, not walls. UNESCO
Publishing. https://unesdoc.unesco.org/ark:/48223/pf0000265866

UNESCO. (2021). *Global education monitoring report 2021/22: Non-state actors in education: Who
chooses? Who loses?, UNESCO
Publishing. https://unesdoc.unesco.org/ark: /48223 /pf0000379875

UNESCO. (2022). Global education monitoring report 2023: Technology in education: A tool on
whose terms? UNESCO Publishing. https://www.unesco.org/gem-report/en/technology

UNICEF. (2019). A world ready to learn: Prioritizing quality early childhood education. UNICEF.
https://www.unicef.org/reports/a-world-ready-to-learn-2019.

Wagner, M., Christiano, E. R. A,, Shattuck, P., & Yu, ]. W. (2014). Special education services received
by students with autism spectrum disorders from preschool through high school. The
Journal of Special Education, 48(3), 167-179. https://doi.org/10.1177/0022466913483576

Yan,Z.Zhang, L., Wang, Y., & Liu, M. (2024).Cross-cultural adaptation, validity, and
reliability of the parenting styles and dimensions questionnaire in early
childhood.EarlyChildDevelopmentandCare,194(13-14),1845-1858.
https://doi.org/10.1080/03004430.2024.2360513

4350 Iranian Journal of Comparative Education, 9(3), 4325-4350


https://doi.org/10.1016/j.ecresq.2019.03.008
https://www.child-encyclopedia.com/encyclopedia
https://doi.org/10.21209/2658-7114-2024-19-2-106-11
https://www.unesco.org/gem-report/en
https://unesdoc.unesco.org/ark:/48223/pf0000265866
https://unesdoc.unesco.org/ark:/48223/pf0000379875
https://www.unesco.org/gem-report/en/technology
https://www.unicef.org/reports/a-world-ready-to-learn-2019

