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ABSTRACT

Tertiary education of women is one of the most important
investments a country can make in its people and its future
because women form almost half of the population of each country.
The present research reports the tertiary education of women in
Islamic countries. It demonstrates that in two third of the Islamic
countries there are fewer women in tertiary education in
comparison with men. Although, comparing with the past, more
women are majoring in academic fields related to Welfare and
Health, the Humanities, and Natural Sciences, and there is even a
gender imbalance in favor of women at the tertiary level overall,
the significant reduction in the number of female researchers to
less than 30% globally indicates that there are serious barriers
impeding the full participation of women in Science and
Engineering. During the period of transition from Master’s to PhD,
the number of women decreases significantly. Therefore, gender
parity should be considered a priority by all if the global
community is determined to achieve the next set of developmental
goals.
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Introduction

Tertiary education refers to academic pursuit undertaken beyond the secondary education. It
is often assumed that education imparted by colleges or universities is tertiary education. But
in fact, higher educational institutions include professional schools in the fields of Law,
Theology, Medicine, Business, Music, and Art. They also include other institutions, including
Teacher Training Schools and Technological Institutions. Moreover, institutions for training
highly-skilled specialists in the fields of Economics, Science, Technology, Culture, and various
types of higher education schools are considered tertiary educational institutions since these
institutions admit those candidates who have completed their secondary level education.
Thus, in general, the term “tertiary education” refers to education at the third level of
education and above. Due to globalization, the demand for more qualified higher education
has increased. Carnoy (2005) posited that two of the main bases of globalization are
innovation and information, and they, in turn, are highly knowledge intensive. Consequently,
the demand for education, especially university education, keeps mounting. This is partly
because “the rising payoffs to higher education in a global, science based, knowledge intensive
economy make university training more of a ‘necessity’ to get ‘good’ jobs” (Carnoy 2005, p.4 ).
Furthermore, the payoffs for a higher educated labor force “increase the demand for
university education, pushing governments to expand their higher education systems, and,
correspondingly, to increase the number of secondary school graduates ready to attend post-
secondary schooling” (Ibid, p.5). Given the significance of the issue, the General Secretary of
the United Nations (UN) had announced accessibility and elimination of gender disparity in
primary and secondary education for everyone by 2005, and gender equality in all levels of
education by 2015 according to developmental goals of the Millennium Development Goals

(MDG).

With the growth of Information Technology (IT), the gap between developed, developing, and
underdeveloped countries has been widening. From the perspective of economic
theoreticians, human resources investment is the main factor in directing the development
and reducing the gap. From another perspective, development of information technology has
resulted in the emergence of new fields of science and technology, including Nanotechnology,
Biotechnologies, and Cognitive Sciences. Although IT has enhanced tertiary education

developments, utilization of such technologies depends on the level of the countries’ national
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income. Thus, in the countries with low national income, the level of education, training, and
consequently culture is affected variously. If the level remains static, it would cause inter alia,

poverty, and social problems.

Until the 1990s, there were, on average, more male than female students in Organization of
Islamic Cooperation (OIC) countries. Women were disadvantaged by inequalities of access to
higher education. Since then, disparities causing the detriment of men have arisen in a good
number of countries (UNESCO, 2008). In the present study, the status of women tertiary
education is studied with respect to Gender Parity Index (GPI). GPI indicates parity between
girls and boys regarding gross enrollment ratio and completion rate. According to the United
Nations Educational, Scientific, and Cultural Organization (UNESCO), GPI for gross enrollment
ratio in tertiary education is the ratio of female to male enrolled at tertiary level in public and
private schools. GPI for tertiary education completion rate is the ratio of female tertiary

education completion rate compared to that of male.

Tertiary Education for Women

Women form half of the world’s population and thus half of the human sources in the Islamic
countries. Nonetheless, there have long been strong biases against women, and thereby there
has been a tendency to deny equal socio-economic opportunities for men and women. This
neglecting attitude towards women’ situation is prominent in many respects, particularly in
education. No one can deny the fact that education is the fundamental factor for the socio-
economic developments in a country, but women'’s access to education has not been fairly
treated.

There are two different views of the women participation in tertiary education—
traditional and modern. The traditional view believes women education is to equip them for
becoming better wives and mothers. The advocates of this view believe that women’s current
education is entirely irrelevant to their real lives. In this view, education is only considered a
waste of time since it does not help women to solve the problems related to their daily lives.
The traditional view suggests that modern educated women are neither happy, nor socially
beneficial. The educated woman is misfit in life and needs opportunities for self-expression.
However, modern view sees education as an instrument for gender equality and women'’s

development (UNESCO, 2010).
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Theoretically, both male and female require equal higher education. But practically, it
could be said that women education is more important than that of men. To highlight this
connection, there should be a reference to a statement by the philosopher-president and
noted educationist, Radhakrishnan (1948). He posits that “there cannot be educated people
without educated women. Women education has two aspects—individual and social aspects.
It is education that enables a woman to deal with the problems related to her life, family,
society, and nation. Education helps increasing the women'’s self-confidence. She considers
gender parity among her children regarding health care, nutrition, education, and even career.
The fruits of education are reaped not only by the women but also transmitted to the family in
later life. In a word, the development of a society, in its entirety, depends on the development
of all its members. But if half of its members are kept away from development, there will
obviously be hindrances to the entire development.

In past, experience shows that tertiary education has been exclusively restricted to
men. Women were not granted entry into tertiary education. Today, the facilities provided for
women education have increased and women can enjoy equal opportunities in tertiary
education. According to the commission on the tertiary education for women, University of
Madras in 1979, education is necessary for men and women to enhance their personal
development, ability to learn, character formation, and creative self-expression (Nath, 2014).
Moreover, providing statistics and a general picture of women tertiary education in the
Islamic countries can be beneficial for policy makers, planners, executives, experts, and
analysts of tertiary education in the Islamic countries. The statistical data would include the
following indicators: Gender Parity Index for Gross Enrollment Ratio, Gender Parity Index for
Gross Completion Rate, Percentage of Women Researchers in each country regarding their
different majors, the proportion of each gender in tertiary education, and Adjusted Gender
Parity Index (GPI) reflecting the number of women to men and its gender parity. In 2003,
UNESCO assessed the range of gender parity between 0.97 and 1.03. In general, seven
countries of the world (namely, Guatemala, Colombia, Chile, Mexico, Hong Kong, Switzerland,
and Swaziland) have achieved the indicator of Gender Parity. The data of tertiary education of
34 Islamic countries indicate that in 13 Islamic countries, women outnumber men and in 21
countries men outnumber women. In other words, two third of the Islamic countries have

fewer women than men in their tertiary education (UNESCO, 2015).
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When it comes to women’s participation in research, according to the world statistics
(Figure 1), a leaky pipeline could be detected globally. Women are actively pursuing bachelors
and masters, and even outnumber men at these levels, representing 53% of graduates,
however, their number drops off sharply at PhD level. In other words, male graduates (i.e.,
57%) overtake women suddenly. Wide discrepancies occur at the researcher level, with men
representing 72% of the global population. The high proportion of women in tertiary

education does not necessarily result into a noteworthy presence of them in research.
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According to the world statistics of 101 countries, for every 10 countries representing
the least proportion of female students, six of them are from Islamic countries (UNESCO,
2015). Three countries, namely, Qatar with 64% female students, ranking seven in the world
and UAE and Tunisia with 60% female students, ranking 17 in the world enjoy the highest
proportion of females in tertiary education. The lowest ranked countries are: Mali with 29%,
ranking 96 in the world; Mauritania with 28%, ranking 97; Afghanistan with 18%, ranking 99’
and Chad with 15% female students, ranking 101.

The other indicators of discrepancies are the Gender Parity Ratio of Gross Number of
University Registration and Gender Parity in All Educational Programs.

University enrollment numbers are influenced by many factors including the
economic climate, public policies that support attendance at university, the population size of

the related age group, the rates of secondary school graduation and excellence, absorption
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capacity of the institutions, and appropriate balance between higher education and the labor
market.

Global tertiary enrollment increased from just fewer than 100 million in 2000 to 181
million in 2010. By 2013 (the latest year for which figures were published globally), the
number of students enrolled in tertiary education had grown to 196 million (UNESCO, 2015).
Globally, GPI for tertiary enrollments has not changed over time with a male bias in Togo
(0.39) and Mali (0.43). In 12 countries, there exists a female bias in tertiary enrollments. In
three countries, the GPI of female to male attendance has almost doubled. These countries are
Bahrain (2.18), Kuwait (2.24), and Qatar (6.66).

As indicated in Table 1, in Azerbaijan, the Gender Parity Ratio of Gross Number of
University Registration was 1.05, almost equal to one, and Gender Parity in All Educational
Program was 0.66. It is also shown that Gender Parity Index for Gross Completion Rate among
Islamic countries indicates that Qatar enjoys the highest status (2.17), while Togo (0.14) has

the lowest distance from GPR in completing education.

Women Fields of Study

The presence of women varies according to the fields of study. Women now have a
noticeable presence in the fields of Health and Welfare in most countries and regions, but not
in the other fields. The majority of Health and Welfare graduates in Kazakhstan (88%), Oman
(84%), and United Arab Emirate (83%) are women. The second most popular field of study
for women is the Humanities. In 24 (out of 27) countries, females make up 50% or more of the
tertiary graduates in the Humanities. Current trends in Natural Sciences tell an interesting
story. In most countries, up to 60% of Natural Sciences graduates are females. Nonetheless,
women are consistently the least represented in Engineering, Manufacturing, and
Construction. In many cases, Engineering has lost ground to other sciences, including

Agriculture. The highest scores come from Jordan (73%) and Tunisia (70%).

Scientific Development

Research in science and technology is of great importance and key to progress
towards a knowledge-based and innovation-driven economy. It promotes better
understanding of different aspects of life and helps to improve the standards of living by

generating new knowledge and technological innovation. Today, there is sever competition
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among countries to become the most competitive and knowledge-based economy in the
world. Gaining a comparative advantage against other countries which is of particular
importance to the OIC member countries in catching-up with this competitive world of

knowledge economy depends on how well they perform in research activities.

The availability of abundant and highly qualified researches is an essential condition
to foster innovation and promote the scientific and technological developments of a country.
Inhabiting 661 researchers per million people on average, OIC member countries fall well
behind the world average of 1643. The gap gets even wider when compared to the European
Union (EU) with the average of 5101 (SESRIC 2016). In terms of female researchers, women
represent around 35.6% of the total researchers in the OIC, higher than the world average of
22.5%, and EU average of 33.1%. In the recent decades, women, with better access to training
and education facilities have become more qualified and motivated to participate in the labor
force. However, the progress achieved so far in the field of research and development seems
unsatisfactory neither globally nor at the OIC level. Worldwide in 13 countries, the percentage
of women researchers is higher than that of men. In Myanmar and Bolivia, the percentage of
female researchers is as high as 85.5% and 62.7% of total researchers, respectively (SESRIC
2016).

Among the Islamic countries, Azerbaijan has the highest number and proportion of
researchers in all fields as shown in Table 3. Table 3 shows that only four (out of 40 member
countries with available data) have higher women researchers than men. These countries are
Venezuela (56.29%), Azerbaijan (54.27%), Tunisia (53.90%), and Kazakhstan (51.46). On the
other hand, there are also countries, including Saudi Arabia in which women’s proportion is
less than 5%.Women researches embody around 35.5% of the total researches in the OIC
region, which is higher than the world average (22.5%) (SESRIC 2016). Table 3 indicates that
considering all sciences, Turkey, Egypt, Uzbekistan, and Azerbaijan have the highest rate of
female researchers in the Islamic countries (UNESCO, 2015). UNESCO has declared the

following reasons for the low proportion of women researchers:

1. Maintaining balance between life and work

2. Sex-stereotyping
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3. Evaluation of efficiency and elevation criteria, government, and role of researchers in

society

In scientific systems of countries, the evaluation criteria for women and men
candidates are not equal. Therefore, women are promoted less than men and remain at lower
levels. This does not mean that the countries fail to utilize their human resources properly.
This issue will more likely have negative effects on innovations and consequently the rate of
economic growth and reduction of poverty. Enhancement of the participation of women as
well as their access to science and technology will have substantial effects on poverty rate
reduction, provision of career opportunities, and development of agricultural and industrial
products (UNESCO, 2007). In all scientific fields, the world ranks ranging from two to ten
belong to Turkey, Egypt, Uzbekistan, and Azerbaijan (Table 4).

Discussion

In half of OIC countries, GPI of the enrollment ratio of women is higher than that of
men, and as indicated by the GPI that is greater than 1. Empirical research highlights three
reasons for the growing participation of women in higher education. First, higher levels of
schooling are required to attain social mobility (Mahrouzadeh 2012a; Takyi-Amoako, 2008).
Second, higher education leads to individual returns in form of higher incomes, even though
women must have more years of education than men to secure jobs of comparable incomes; a
pattern found both in industrialized and developing countries. Finally, there has been an

ongoing diffusion of ideas on the subject of gender parity across countries.

Gender parity in tertiary education differs from country to country and has changed
over time (Jenson, 2006; Megahed & Lack 2011; UNESCO, 2012). In Bhandari and El-Amine’s
study of seven Arab countries (i.e., Jordan, Lebanon, Morocco, Qatar, Saudi Arabia, Tunisia,
and UAE), the researchers found that both men and women comprise about 50% of higher
education enrollment. There are, however, significant differences between universities; for
example, a handful of universities in the Persian Gulf countries are designated as single
gender (male-only or female-only), and accordingly female enrollment ranges from zero
(male-only) to 100% (female-only). Some universities, particularly in Saudi Arabia, admit

both men and women but have separate campuses for each gender, while other universities
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allow both genders on the same campus but teach them in separate classrooms. About 85% of
the universities analyzed in this study are entirely co-educational. The researchers identified
Morocco and Lebanon as the countries with the highest level of gender parity in terms of
enrollment and co-education.

Statistics indicate that throughout the world, women are mostly attracted by the field
of education, whereas in Engineering and Construction they show less interest. Even in
developed countries such as England, Japan, USA, Switzerland, and Germany the proportion of
graduated women in these fields is one tenth to one fifteenth. Uruguay and Mongolia are the
only countries that have gender parity in these fields. Among Physical Sciences, Life Sciences,
Math, Statistics, and Computer, women show more interest in Life Sciences.

In Arab countries, women have shown the most enthusiasm for Journalism amongst
Behavioral Sciences, Social Sciences, Journalism and Informatics, Trade, and Management. In
general, most graduates in Journalism in the world are women. With the exception of Central
Asia, women outnumber men in the field of Law globally. Even though the rate of university
admission and graduation is important in upgrading the scientific and cultural level of
individuals and accordingly the society, what is more important in reaching sustainable
development is the proportion of women in production of science and research. In OIC
countries, on average, between 60% and 65% of graduates are women in Health and Welfare,
Natural Sciences, and the Humanities (almost two women graduates for every man). The rate
is less than 60% in Social Sciences, between 45% in Agriculture, and 25% in Engineering
(three men for every woman).

The gap gets smaller when compared to non-OIC developing countries with an
average of 827 researchers per million. However, the gap is even larger when compared to the
EU average of 4651, which is more than 10 times of the OIC average. More strikingly, Norway,
Denmark, Finland and Iceland have at least 20 times more researchers than the OIC average
(SESRIC 2016). Nonetheless, women form just 28% of global researchers in the world.
Women are highly represented in Southeast Europe (49%), and in the Caribbean, Central Asia
and Latin America (44%). One in three researchers is woman in the Arab States (37%), the
European Union (33%) and the European Free Trade Association (34%), which are closely
followed by sub-Saharan Africa (30%) (UNESCO 2015). In most of OIC countries, women
represent less than one-third of the total number of researchers. Among these, Azerbaijan and

Kazakhstan have achieved gender parity.
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Azerbaijan, Kazakhstan, Tunisia, and Venezuela are the member countries that have
more women researchers than men. Malaysia, Egypt, Albania, Kyrgyzstan, Brunei, Uganda and
Sudan—all with over 40% women researchers—are also close to achieving gender parity.

Information and Communication Technology (ICT) should be considered an important
factor in daily life and other fields and one of the achievements of 21st. Revolutionary progress
in this field has instigated the development of convergent sciences and technologies, such as
Nano-technology, Bio-technology, and Cognitive Sciences (NBIC). Nano-technology is literally
concerned with making things in their atomic scale. As one of the most dynamic and the
fastest growing field, Nano-technology has expanded in its function to prepare material for
engineering, chemistry, pharmacological materials, and other sectors. Although there is a
wide gap between developed and Islamic countries in the fields of science and technology,
simultaneously, in some Islamic countries such as Iran, Turkey, Malaysia, Pakistan, Saudi
Arabia, and Egypt there has been increased advancements in these technologies. But they
have also confronted certain obstacles (Mahrouzadeh 2012b). Bio technology is concerned
with the discovery of new medicine, preventive medicine, and genetic therapy. Within this
field, the functions of Artificial Intelligence are complemented by studies of the human mind.
Cognitive sciences is a branch of science that has emerged via integration with other sciences
with the aim of nurturing the power of thinking (i.e., creative and critical thinking), and
expansion of knowledge. Also with critical thinking nurtured, social events and human science
achievements based on humanistic values can be critically assessed.

IT has created exceptional opportunities in economic and cultural developments as
well as empowerment of people in various areas, such as education, health, environment, and
trade. All over the world, people encounter limitations in accessing and using IT due to certain
economic, social, and cultural conditions. Although IT is rapidly growing, its utilization is
mainly dependent on the level of income of the countries. On the other hand, the expansion of
IT in developed nations with higher level of income and discrepancies in income distribution
has been an important factor in affecting the economic growth and higher quality of life in
industrial countries. In fact, we have entered the new era without fully analyzing the
coordination between technology and our social conditions and related matters. The UN has
announced the accessibility of IT as the third factor for the backwardness of women, after
poverty and violent abuse of women. The next issue that needs to be considered is misuse of

girls and women by this technology.
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One of the important potential usages of IT is creation of digital networks (such as the
Network of Women Scientists of Islamic World), which can have considerable effect on
cultural-social changes. These networks are a mixture of technology and individuals as human
resources. The virtual space can be recognized as a new source of science with a new essence.
Technical education in this area should not only be limited to knowledge grounded for its
structural usage, but must include reception and utilization of information, production and
manner of information development, and method of drafting policies and strategies in
planning.

ICT plays an important role in education of women and girls, especially in distance
learning. As an example, the distance learning program in India has been one of the most
successful programs in operation (Kassim et al. 2015).

In order to overcome the problems such as poverty, prostitution, and unemployment,
the first and most important step is education and training in different levels, from
elementary to university. General education is the necessary basis for socio-cultural
development, but having expertise in different areas is dependent on the development of
tertiary educational system. Therefore, one of the indicators of the developments in the first
conference of women ministers of Islamic countries was the provision of equal opportunities
for women to access quality education and training (Mahrouzadeh 2012a). Reforming the
educational system by making changes in Goals, Curriculums, Tools, and Methods of education
is the first priority. The traditional education and training is based on industry-oriented
approaches, where students were trained for the purpose of keeping the wheels of industry
turning. With the development of IT and in order to keep up with the rapid pace of scientific
and technological changes, the educational system is forced to train flexible, capable, and
thoughtful learners in networked thinking so that, firstly, they can adapt themselves to the
fast scientific and technological changes and, secondly, they would be able to analyze and

criticize the effects of scientific and technological achievements on social events.

Nowadays, the gap between the developed, developing, and less developed countries
is widening day by day due to fast scientific and technological changes. Integration of scientific
fields, creation and expansion of interdisciplinary scientific areas and fields of study, and the
convergence of different disciplines, such as in Nano-technology, Bio-technology, Cognitive

and Information technology have made economic, cultural, and social developments feasible
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(Mahrouzadeh 2012b). In addition, it has resulted in knowledge management, reorganization

of development, and change of policies in educational systems of countries.

Knowledge is valuable when it is developed to be shared and accessed by others.
Therefore, nowadays, strategy of “knowledge management” has become an important tool
that enables gathering and organizing the existing knowledge. We need to develop culture in a
way that provokes cooperation, trust, sharing of knowledge, learning, and creativity.
Knowledge management is trying to prepare the ground for participation of interactivity
among experts. The goal is to create a society where there will be enough expertise and a
common language. For reaching such purpose, it is necessary to pay attention to two
important factors which are: knowledge-based organization and tacit knowledge, and the way
of learning and expanding it.

To conclude, the final suggested strategies are as follows:

1. Empowering of women and entrepreneurship in small and medium size industries and
trade

2.  Empowerment of women in IT areas

3. Establishment of virtual networks for communication of women scientist, thinker,
entrepreneur, with the purpose of strengthening them in new sciences and technologies.

4.  With the high proportion of women in education and training areas, their capability can
be used for enhancement of education and training in different levels in Islamic
countries.

5. Establishment of knowledge management network by Islamic countries, similar to
international network management of knowledge in Europe.

6. Holding seminars and workshops for experts with the theme of changing educational

systems in Islamic countries.
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Table 1. Comparison between the Gender Parity Index of Gross Number of University
Registration and Gender Parity in All Educational Programs (2013)

Country GPI for Enrollment Ratio GPI for Completion Rate
Albania 1.30 0.83
Azerbaijan 1.05 0.66
Bahrain 2.18 1.30
Cameron 0.73 0.32
Egypt 0.89 1.11
Indonesia 1.03 0.97
Iran 0.94 1.05
Kazakhstan 1.30 0.67
Kuwait 2.24 1.63
Kyrgyzstan 1.61 1.14
Malaysia 1.21 0.92
Mali 0.43 0.26
Mozambique 0.69 0.36
Oman 1.45 1.24
Pakistan 0.98 0.56
Qatar 6.66 2.17
Saudi Arabia 1.04 0.46
Senegal 0.59 0.50
Tajikistan 0.61 0.41
Togo 0.39 0.14
Tunisia 1.62 0.78
Turkey 0.86 0.72
Uganda 0.78 0.48
Uzbekistan 0.65 0.73

Source: UNESCO Institute for Statistics, 2015
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Table 2. Share of female tertiary graduates in six selected fields, 2015 or closest year (%)
Country Health Agriculture Social Engineering | Natural | Humanities
and Science Science
Welfare
Albania 76.22 44.64 73.12 41.67 73.26 70.44
Algeria 62.36 65.94 71.43 39.83 75.23 77.43
Azerbaijan 70.98 41.04 54.15 24.08 66.09 69.50
Bahrain a a 61.02 31.87 82.35 85.83
Bangladesh 70.05 a 45.43 16.54 a 43.64
Benin 33.36 15.38 32.65 17.85 26.76 10.88
Brunei 26.48 a 46.67 47.72 63.54 70.43
Burkina Faso 78.99 16.8 30.38 20.65 21.18 31.17
Ecuador 4591 31.32 67.02 21.37 48.90 52.12
Egypt 70.00 45.14 a 26.98 a 68.82
Gambia 57.17 a a 9.23 a 71.43
Guinea 61.54 a 41.38 a a a
Indonesia 71.62 38.15 54.03 35.83 57.10 56.49
Iran 63.97 48.13 59.97 22.23 67.97 68.23
Jordan 45.4 73.44 a a 75.53 77.59
Kazakhstan 88.24 36.03 60.36 29.01 75.74 68.98
Malaysia 72.24 55.96 62.11 34.11 64.46 61.71
Morocco 69.45 34.10 49.21 26.63 47.31 52.27
Mozambique 52.02 35.37 51.94 20.59 27.59 40
Oman 83.70 67.35 69.43 33.64 71.57 82.11
Palestine 63.21 39.2 57.14 32.22 74.40 68.43
Qatar 72.20 a 74.58 29.90 62.22 79.57
Saudi Arabia 53.30 27.79 53.74 4.04 68.49 63.50
Sudan 68.31 63.95 56.65 33.88 60 49.22
Tunisia 74.77 70.12 74.16 38.41 77.68 77.92
Turkey 66.97 43.62 53.12 27.13 57.95 62.32
United Arab 82.51 48.84 71.25 34.26 73.90 82.46
Emirate
Uzbekistan 52.73 16.30 a a a 67.78

a=Not application note.

Source: UNESCP Institute for Statistics, 2015.
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Table 3. The number of researchers and proportion of women researchers in Islamic Countries,
Headcount data for the most recent year available.

Total Natural Science E‘l;%::!:ll:g?iiti‘ Health & Welfare Humanities &Art Social Science Agriculture
Country R F% R F% R F% R F% R F% R F% R F%
Albania 763 44.3 - - - - - - - R R
Algeria 4808 34.8 - - - - - - - - R
Azerbaijan 8866 54.27 3056 54.99 1189 45.36 1069 52.17 2376 66.50 817 50.34 359 39.15
Bahrain 608 38.97 45 32.61 96 29.72 189 52.07 57 39.04 205 37 - -
Brunei 99 40.6 - - - - - - - - R
Bléral;iona 264 23.07 16 10.06 22 11.64 133 27.65 12 23.53 44 41.90 21 17.36
Cameroon 994 21.8 - - - - - - - - -
e 395 | 165 . . ; . ; . . . .
Ecuador 1505 37.37 - - - - - - - R R
Egypt 52759 42.21 5839 10.06 2909 23.37 20026 45.60 6048 47.60 11606 53.41 6331 3233
Gambia 12 20 - - - - - - - - R
Gabon 118 22.4 - - - - - - - - R
Guinea 21 9.81 - - - - - - - - -
Indonesia 10874 30.6 - - - - - - - - R
Iran 26631 27.97 5583 35.76 4354 17.52 8143 40.36 - - 6403 27.28 2149 19.38
Iraq 1787 37.50 416 47.98 309 31.18 296 51.75 405 31.97 4675 44.06 172 26.92
Jordan 2548 22.5 - - - - - - - - N
Kazakhstan 8849 51.46 2641 51.86 2233 44.70 742 69.48 1215 57.47 1084 61.04 934 43.44
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Table 4. Share of female tertiary graduates in four selected fields, 2013 or closest year (%)

First Rank in Islamic Countries Secondclzir:llt(rlir;;slamlc Third Rank in Islamic Countries Fourth Rank in Islamic Countries
Wor Wor
Field of Countr 1d o Count 1d o World o World o
Study y Ran F F% ry Ran F F% | Country Rank F F% Country Rank F F%
k k
Engineering .
Turke 162 | 25. 290 | 23. | Uzbekis 19 | 323 . 118
and v 4 34 46 Egypt 6 9 37 tan 8 25 4 Azerbaijan 10 9 45.36
Technology
Natural Turke 641 37. 583 40. Azerbai 30 54.9 . 248
Science v 4 2 51 Egypt 6 9 00 jan 7 56 9 Uzbekistan 8 4 34.16
Social Turke 142 42. 116 53. Uzbekis 22 41.5 .
Science v 2 64 79 Egypt 3 06 05 tan 8 31 P Azerbaijan 10 817 | 50.43
L. Turke 697 41. 604 47. Uzbekis 32 51.6 .. 237
Humanities v 4 9 90 Egypt 5 8 60 tan 6 % 2 Azerbaijan 7 6 66.49
Agricultural 633 32. | Turke 262 33. Uzbekis 52 24.8 i,
science Egypt 3 1 33 y 6 5 52 tan 9 7 1 Azerbaijan 10 359 | 39.15
Medical Turke 204 47. 200 45. Uzbekis 20 55.5 o 106
Science y 2 58 | 71 | B8PE |3 | 26 | 60 tan 7 51| 7 Azerbaijan 10 9 | 5217
Total Natural Science Engmeerm.g & Health & Welfare Humanities &Art Social Science Agriculture
Technologists
Country R F% R F% R F% R F% R F% R F% R F%
Kuwait 1503 37.34 241 14.44 161 29.93 214 44.86 191 35.57 118 33.43 91 43.75
Kyrgyzstan 1446 47.99 388 47.32 219 39.11 108 41.38 73 55.73 549 54.57 107 4592
Libya 101 24.8 - - - - - - - - - - - -
Malaysia 41226 48.78 10190 49.04 16046 49.84 1484 50.75 1172 51.54 6243 51.55 2431 48.90
Mali 144 16.03 - - - - - - - - - - - -
Morocco 11663 3212 3906 31.55 729 26.25 1683 44.07 2089 27.82 2549 26.59 135 20.45
Mozambique 512 32.24 85 27.78 101 28.86 111 53.11 24 61.54 162 29.89 29 20.42
Nigeria 4106 23.3 - - - - - - - - - - - -
Oman 261 21.13 25 13.02 10 6.21 24 30 36 22.09 71 23.67 86 27.56
Pakistan 18079 29.74 4794 33.79 1631 15.40 3520 37.03 2700 44.99 3840 36.96 872 11.02
Palestine 1024 22.59 - - - - - - - - - - - -
Qatar 377 21.86 35 21.74 92 12.50 125 27.84 28 33.73 85 34.55 5 17.86
Senegal 2031 24.85 245 16.66 21 12.96 508 31.73 88 16.83 85 27.27 32 50.18
Saudi Arabia 18 1.42 5 2.3 11 2.0 2 222 - - - - - -
Sudan 4483 40 - - - - - - - - - - - -
Tajikistan 728 33.83 154 30.26 37 17.96 253 67.65 87 33.98 86 25.67 111 23.52
Togo 69 9.46 12 8.63 6 13.04 10 7.52 24 12.37 11 9.32 3 3.23
Tunisia 18323 53.90 - - - - - - - - - - - -
Turkey 66974 36.89 6412 37.52 16234 25.46 20458 47.71 6979 41.90 14264 42.79 2626 33.53
Uganda 687 24.34 84 17.07 80 23.32 87 30.63 118 36.53 254 24.08 64 19.69
Uzbekistan 12514 40.91 2484 34.17 1925 32.35 2051 55.57 3296 51.62 2231 41.58 527 24.81
Venezuela 5773 56.29 - - - - - - - - - - - -
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